Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2006

A 5-Stage Cross-cultural Reentry Training Model: Proactive
Curriculum and Training Giude for Exchange Organization
Representatives, Sponsor Teachers and Returning Student
Sojourners
Stacey Anne Howell

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Bilingual, Multilingual, and Multicultural Education Commons, Curriculum and Instruction
Commons, and the International and Comparative Education Commons

A 5-STAGE CROSS-CULTURAL REENTRY TRAINING MODEL: PROACTIVE
CURRICULUM AND TRAINING GUIDE FOR EXCHANGE ORGANIZATION
REPRESENTATIVES, SPONSOR TEACHERS AND RETURNING
STUDENT SOJOURNERS

A Project Report
Presented to
The Graduate Faculty
Central Washington University

In Partial Fulfillment
of the Requirements for the Degree
Master of Education
Master Teacher

by
Stacey Anne Howell
April 2006
EDUCATIONAL TECHNOLOGY CENTER
CENTRAL WASHINGTON UNIVERSITY

Ill

ABSTRACT

A 5-STAGE CROSS-CULTURAL REENTRY TRAINING MODEL: PROACTIVE
CURRICULUM AND TRAINING GUIDE FOR EXCHANGE ORGANIZATION
REPRESENTATIVES, SPONSOR TEACHERS AND RETURNING
STUDENT SOJOURNERS
by
Stacey Anne Howell
April 2006

"For many teenagers the real hurdle is not in finding a way to fit in overseas but
trying to 'make it' when they face the traumas of transition back to the United
States." -Werkman

This project is the result of an exploration into the process and product of
cross-cultural reentry; that is, reentry into one's country of origin following an
extended stay in a host country. The history of reentry training programs in the
United States was researched, the process of cross-cultural adjustment was
explored, and research involving the identity development of adolescents and the
effects of stress on adolescents and adolescent sojourners was reviewed.
Following a review of the research in these areas, an extensive five-stage
curriculum model for cross-cultural reentry training was designed. The
curriculum model includes a complete training outline, a guide for
leaders/facilitators, suggested forms and documents for mailed correspondence
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and in-person training sessions, and activity suggestions for in-person training
sessions.
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Chapter One
Introduction
Reacculturation, the transitional or adaptive process undergone when an
individual returns to her or his country of origin after living abroad for an extended
period of time (Martin, 1984), is often accompanied by stress outcomes
associated with having to adjust to one's own home culture (Weaver, 1994).
Such stress responses are often identified as "reverse culture shock" because
they resemble the cross-cultural transition phenomenon coined by Oberg (1954)
as "culture shock." While Oberg's culture shock is associated with entry into a
new, previously unfamiliar country or cultural context, reverse culture shock
occurs as a result of reentry into one's home country and/or culture. Historically,
studies and interviews (Stroh, Gregersen & Black, 2000; Lank, 1985) have
indicated that sojourners often have greater difficulty coping with reverse culture
shock than they do culture shock (Ramsey & Schaetti, 1999). Findings have
further indicated that symptoms of reverse culture shock may range from anxiety
and depression to boredom and social isolation (Weaver, 1993), and that if not
dealt with effectively, the outcomes of reverse culture shock may be negative and
long lasting (Adler, 1981).
Despite continued inquiries regarding 1) the variables affecting reverse
culture shock and cross-cultural reentry, and 2) the effectiveness of cross-cultural
reentry training methods and mechanisms (Ward, Okura, Kennedy & Kojima,
1998), few research-based reentry training models have been developed, and
fewer have been empirically tested for effectiveness. The lack of a standard
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reentry training model and the limited testing of reentry training methods may be
due to the extensive number of independent sending organizations (Council on
Standards for International Educational Training, 2005), the wide age range of
individuals who relocate overseas for a limited period of time, and/or the widely
varied purposes for which overseas relocation occurs. The lack of proven
curricula in this area of cross-cultural training may also be a reflection of the lack
of standards for reentry training among governing organizations. While research
findings have justified the provision of reentry training for returning international
sojourners (Nafziger, 1996), no basic, proven curriculum model exists that
provides clear instructions on how to best meet the needs of returnees who have
been abroad on academic exchange, adolescents who have been traveling apart
from their families or otherwise.
Creation of the Project
This project has come about as a result of and in response to an interest
in the effects of international sojourning and cross-cultural reentry on
adolescents. The interest stems from the author's own experiences with crosscultural sojourns and reentries as an adolescent and young adult. Specifically,
the author made her first large-scale move abroad, to Australia, as an exchange
student when she was barely sixteen years old, and after a year of deep personal
growth, rapid maturation, and autonomy that increased exponentially while
abroad, she found return to the United States unsettling, frustrating, and
disconcerting. While the author's expanded worldview and objectified
perspective on the United States had increased her ability to relate to her peer
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group, teachers, and other citizens in her host culture, those areas of growth and
change seemed to decrease her ability to interact comfortably with many people
in the United States upon her return, especially her school peers. She found it
more and more difficult to return to American high school as her peers could not
relate to her recent experiences. Furthermore, she found it difficult, if not
impossible for the remainder of her high school career, to reengage in typical
American high school rituals and found herself depressed and feeling an
increased sense of isolation and insecurity.
Nearly a decade following her reentry to the United States from Australia,
the author began to draw clear connections between her difficult reentry
experience and such things as her tendency to choose isolation over social
interaction, and her difficulty committing to long-term dating relationships,
platonic friendships, and jobs. As the number of connections grew, and as the
overall impact of her study abroad and reentry experiences became evident, the
author began inquiring into others' experiences with cross-cultural reentry after
living for extended periods abroad. As a result of numerous discussions with
others who had lived abroad, she realized that she was very much not alone in
her prolonged sense of isolation.
This project was created with the hopes that adolescent sojourners (and
sojourners in general) might reap the benefits of decades of research, inquiry,
and findings pertaining to cross-cultural reentry. While cross-cultural adjustment
(and transition, in general) will never be completely void of discomfort, it is the
author's belief that with adequate coaching and preparation, sojourners can
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come to recognize their "growing pains" for what they are and make the most of
every stage of their international, cross-cultural transition process.
Purpose of the Project
The purpose of this study is twofold: 1) to identify or highlight the reentry
training methods and topics that have been commonly or repeatedly suggested
in previous research or by sending entities (study abroad organizations,
academic institutions, academic practitioners and professional researchers); and
2) to streamline suggested topics and training mechanisms so as to provide a
reentry training curriculum that might act as a clear and feasible "jumping off
point" for future research into the effectiveness of reentry training programs, and
in making applications to reentering high school-aged study abroad participants.
To meet these ends, two things must happen:
1. The literature that applies to study abroad, cross-cultural adaptation
processes, cross-cultural reentry, adolescent cross-cultural reentry, and reentry
training must be explored and integrated into a comprehensive reentry training
curriculum.
2. A curriculum must be designed that will create a working picture of suggested
reentry training methods and topics, and that will include topics and methods
specifically related to adolescent study abroad participants. By design, this
curriculum will function as a catalog of topics and procedures that can be used in
future assessment of the effectiveness of reentry training methods and topics for
adolescent exchange students.
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Scope of the Project
The outcome of this study was the creation of a curriculum guide intended
for use in training high school level international student sojourners for reentry
into their countries and cultures of origin after study abroad. The curriculum has
been divided into five stages: Pre-Departure, Mid-Sojourn, Pre-Reentry, Reentry
and Post-Reentry. Each of the five stages has been identified in the research
literature as having a connection with reentry adjustment. The objective of this
project was to consolidate the findings of previous studies, the suggestions made
in previous studies, and the multiple facets of current and previous reentry
training curricula into a single curriculum model for intercultural reentry that 1)
speaks directly to the needs of adolescent student sojourners; 2) can be easily
adapted to other groups of international sojourners; and 3) can be a jumping-off
point for future inquiry into the effectiveness of formal reentry training. Ideally,
the curriculum model will evolve into a key to assuring sending entities that their
student sojourners are effectively prepared for (and ultimately protected from)
potentially adverse outcomes through the final stage of the overseas experience:
reentry.
Limitations of the Project
This project has the following limitations:
1. Past research on reentry training has indicated that attrition rates of reentry
training participants rise following reentry into the country of origin.
Comprehensive training such as that presented in this study requires a time
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commitment that may also result in an unfortunately high drop-out rate of reentry
training participants.
2. The time-demand involved in preparing for and facilitating such involved
training may lead to inadequate preparation on the part of trainers (especially
those who work on a volunteer basis), ultimately diminishing the quality and
effectiveness of the training.
3. Because "problems experienced by overseas students are likely to vary
depending upon the type of sojourning sample and their cultural origins and
destinations," (Ward. Bochner & Furnham. 2001. p. 154) attaining clear or
comprehensive findings will be difficult

Definition of terms
1. Acculturation: "the adjustment of an individual to a foreign culture" (Martin,
1984).

2. Adolescence: The World Health Organization (2004) defines adolescence as
the period between 10 and 19 years of age, while standard dictionaries refer to
adolescence as the period following the onset of puberty during which a person
develops from a child into an adult. Despite the establishment of such
definitions, the American Psychological Association (APA) (2005) has
determined that there is currently no standard definition of adolescence. The
APA asserts that the term "adolescence" in and of itself is diverse in nature, and
that it is most crucial to look at adolescents as individuals with individual needs
and characteristics, and to respond to them accordingly. For the purposes of this
study, "adolescence" has been used to highlight the stage of emotional and
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psychological development generally applicable to high school level exchange
students.
3. Cultural Adjustment: According to Martin (1984), cultural adjustment is an
individual's shift in attitude and emotional response to a new culture. While some
have differentiated between short-term and long-term cultural adjustment, both
were identified by Church (as cited in Martin, 1984) as processes during which
"the individual integrates into the social interaction of the cultural system" (p.
116). Cultural adjustment has been said to occur in as little as three months
(Hammer, 1987).

4. Culture Shock: According to Ludstedt (as cited in Gama & Pedersen, 1977, p.
46), culture shock is "a temporary form of personality disorientation resulting from
a change of cultures, which is accompanied by anxiety, confusion, and apathy, a
subjective feeling of loss, and a sense of isolation and loneliness." Oberg (1954)
attributes the occurrence of culture shock to the loss of "all of our familiar signs
and symbols of social intercourse." Similarly, Krapels and Davis (2005, p. 115)
describe culture shock as the inability to know how to react in a new cultural
setting due to the "lack of social reality as one has previously known it" and the
reactions to "discrepancies between how one gets along 'at home' and how one
interacts in the new country." Weaver (1993) notes that culture shock is
accompanied by such symptoms as "confusion, ambiguity, and disorientation"
(as cited in Weaver, 2000, p. 184). Adjustment issues that arise from being
uprooted from one's country of origin-specifically from the familiar social and
cultural cues and the structure associated with "home"-and then replanted in a
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foreign setting may also be considered signs of culture shock. Departure from
one's country of origin "involves issues of separation, repudiation, and loss"
(Werkman, 1986).
5. Extended Period Abroad: An "extended period abroad" has been said to
range from as little as two months (Wilson, 1985), to six months (Uehara, 1986)
or one year (Downie, 1976; Smith, 1991 ). While opinions differ regarding the
definition of "extended" (Sussman, 1986), for the purpose of this project, the
following philosophy of lsogai, Hayashi and Uno (1999) has been adopted: "We
have intentionally refrained from defining what we mean by [extended], since the
quality and impact of a cross-cultural experience varies greatly among
individuals."
6. Host Country: The country(ies) that a sojourner visits or lives in other than the
country(ies) of national citizenship.
7. Passport Country: The home country of an individual; the country whose
passport a sojourner holds.
8. Re-acculturation: readjustment to one's native culture after having been
abroad (Martin, 1984 p. 116; Adler, 1975).
9. Reentry Shock: Reentry Shock was described as the "unexpected
confrontation with the familiar" (Paige as cited in Martin, 1986). Milstein (2005)
said, "The return home, in which individuals experience the shock of reentry into
a formerly familiar and often unquestioned culture, is called reentry shock, and
usually represents another traumatic period of adjustment for the sojourner" (p.
219).
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10. Reentry Training: Education provided to sojourners with the intent of
preparing them for the effects of cross-cultural reentry. While some might
differentiate between reentry training and reentry education, and while the
ultimate goal of this project is the creation of a curriculum that facilitates a
balance of both, the term training has been used throughout the project for
general clarity.
11.Reverse Culture Shock: The culture shock (see above) experienced when
sojourners return to their country of origin (Corey, 1979), and find that they have
to adjust to their home culture (Weaver, 2000). Reverse Culture Shock may also
be called reentry shock or reentry stress (Austin, 1986, p. 123) and is associated
with cross-cultural readjustment (Adler, 1981 ).
12. Sojourn: Ward, Bochner and Furn ham (2001) define a sojourn as "a
temporary stay in a new place." A sojourner, in turn, is one who stays
temporarily in a new place.
Assumptions
Certain assumptions must be made if this project is to be implemented
into the cross-cultural reentry adjustment process of high school exchange
students. Previously, the research trend has been to examine the effects of
cultural transition back into one's country of origin or "passport country." This
has led to research focusing on the cultural transition back into the United States
of missionaries and their children (Gilliland, 2003), military personnel and their
families (Seiter & Waddell, as cited in Gaw, 2000, p. 85), other expatriate families
such as international business personnel (Sussman, 1986), and even post-
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secondary-level study abroad participants (Nash, 1976). Despite a claim by
Ward, Bochner and Furnham (2001) that "the psychological and educational
literature on student sojourners is massive," (p. 142) and given the current
research trend, no readily available, recently published literature evidences that
up-to-date research has been conducted regarding the reentry experiences and
outcomes specifically of high school-aged study abroad participants.
Such facets as the expectations and outcomes associated with an
adolescent's extended separation from family while abroad remain apparently
unexplored. As a direct result, research pertaining to the effects of those
variables on reentry to the United States-and the potential return to official
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dependent status-also remain largely unexplored. Similarly, research into the
personal changes associated with adolescent exchange students' extensive,
independent separation from other familiar, non-familial socio-cultural contexts
and their impact on reentry have received little, if any, attention. This apparent
lack of reentry literature pertaining to high school study abroad participants
prevents the accurate identification of and appropriate response to the strengths
and needs of this sojourner subgroup. While literature specifically pertaining to
this subgroup is limited, literature pertaining to adolescents, adolescent
sojourners, and sojourners in general is available and has been utilized
throughout the research and curriculum development.

Chapter Two
A Review of the Related Literature

Historical Perspectives on Cross-Cultural Reentry
Cross-cultural reentry, or rather, the adjustment process associated with
cross-cultural reentry, has long been reported as a difficult time for cross-cultural
sojourners (Krapels & Davis, 2005, p. 118; Nafziger, 1996, p.59; Werkman, 1972;
Werkman, 1975). In fact, a sojourner's cross-cultural reentry has been compared
to the difficult reentry that astronauts go through in their reentry to the earth's
atmosphere from space (Smith, 1991, p. 28; Weaver, 1994, p. 219). Smith
described this transition as "passing through a harsh, hostile atmosphere before
coming down to earth." In general, cross-cultural adjustment difficulties have
been attributed to "reverse culture shock" (Uehara, 1986); that is, the culture
shock that occurs in conjunction with return to one's country of origin after
spending an extended period abroad.
Reverse culture shock, like culture shock, has been considered a normal
human response to transition. In an early study focusing on "American minor
dependents," Downie (1976) found that those who were educated at least in part
overseas experienced symptoms upon reentry that resembled symptoms of
culture shock. Psychologists have indicated that the psychological processes
associated with cross-cultural reentry are similar to other transitions involving
reentry to a formerly familiar social structure. The similarities in these
psychological responses have been attributed to the "shifts" in social habits and
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values that occur with relocation and adjustment to new social positioning
(Jansson, 1975). Furthermore, Werkman (as cited in Lerstrom, 1995) compared
the feelings associated with reentry-specifically resulting from having to leave
"intense friendships," "unfinished tasks" and "unfulfilled dreams"-to those
feelings involved in the grieving process. Reverse culture shock has long been
deemed a common occurrence when an American student returns from studying
overseas (Uehara, 1986).
In a past survey of literature, Uehara (1986) identified such variables as
age, length of sojourn, level of adjustment while abroad, level of political/social
concerns, changed values, level of desire to return home, and information
received about the home country while abroad (p. 419-420) as potential
instigators of cultural reentry shock. Uehara's study found that shifts in values
(including values associated with interpersonal relationships, individualism and
materialism) that occurred while overseas contributed significantly to reverse
culture shock. Examples of other variables found to impact reentry are cultural
differences between passport and host cultures (Sussman, 2002), personality
traits (Furukawa, 1997, 1121) and gender (Brabant, Palmer, Gramling, 1990).
Experts in the field of intercultural transition have reported that returned
sojourners often find cultural reentry transition to be more difficult than
adjustment to an unfamiliar host country and culture (Feldman & Tompson, 1993;
Ramsey & Schaetti, 1999; Schaetti, 1996; Stroh, Gregersen, & Black, 2000).
This phenomenon has been attributed to such factors as the lack of expectation
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of, and therefore lack of preparation for, reverse culture shock (Sussman, 2002),
the level of sojourner adjustment to the host country prior to return (Sussman,
1986) (i.e. those who feel most adapted to their host country by the end of their
sojourn are said to have more difficulty with reentry into their passport country),
and previous travel experience (i.e. those with less experience moving between
countries and cultures reportedly have more difficulty with reentry) (Rohrlich &
Martin, 1991 ).
While studies have revealed that individuals who travel abroad for an
extended period of time are often affected by the reentry experience, as
Sussman (2002) points out, the literature does not define how long the effects of
reentry last. However, psychological literature (Jansson, 1975) and anecdotal
evidence (Sussman) have indicated that the length of time varies among
reentering individuals due to variables such as "personal fears and expectations"
(Jansson, p. 140). Some have asserted that the effects of extended international
sojourning are primarily positive, highlighting such outcomes as increased
objectivity and self-confidence (Nash, 1976), increased introspection (Wagner &
Magistrale, 1995), expanded worldview (Wallace, 1999), improved social skills
(Wallace), and increased autonomy (Gaw, 2000). However, reports from
sojourners following reentry into their home towns and cultures have shown that
social and emotional difficulties also resulted (Hockman, 1989) and were, in
some cases, long-lasting (Sussman, 1986). Cox (2004) suggested that some
sojourners may benefit from ongoing support and specific training designed to
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help "reactivate the dormant social and cultural skills" necessary to increase
ability to identify with the culture of the passport country (p. 215).
Many challenging outcomes of cross-cultural reentry have been reported.
La Brack and Push (as cited in Lerstrom, 1995) found that loneliness resulted
from the perception that friends no longer cared to know details of the sojourn
after the first week or two following return. Gaw (2000) found that college-level
study abroad participants experienced symptoms of reverse culture shock such
as social difficulties, alienation, anxiety and depression. Further, Gaw's study
found a significant negative correlation between levels of reverse culture shock
and students' willingness to use student support (i.e. counseling) services. Adler
(1981) found that reentry shock typically lasted longer than the culture shock
experienced while abroad. Other recorded outcomes of reentry stress have
included: social withdrawal and/or isolation, anger, and psychosomatic illnesses
(Weaver, 1993); speech anxiety and feelings of inferiority (Gaw, 2000); a sense
of powerlessness and/or self-preoccupation (Jansson, 1975).
While findings have varied regarding the causes and consequences of
reentry maladjustment, it has been asserted that such variances are to be
expected since symptoms and outcomes of reentry shock can vary on a case-bycase basis (Brabant, Palmer & Gramling, 1990). Even among the varied
findings, correlations continue to be found between overall adjustment to a
sojourner's host culture and the level of reentry difficulty experienced (Downie,
1976; Sussman, 2002). Specifically, Sussman found a significant relationship

15

between sojourners' shifts in cultural identity and repatriation distress; that is,
sojourners who were better able to embrace the cultural identity of their host
country experienced more stress upon reentry to the passport country (Sussman,
2002).
Although current and past findings have varied slightly in regard to the root
causes of reentry stress, a common finding has been a correlation between
expectations and reentry difficulties. Within the past decade, studies have
revealed a negative correlation between expectation of reentry difficulties and
actual experienced difficulties during the reentry transition (Stroh, Gregersen &
Black, 2000); and a negative correlation between the level of positive
expectations for reentry and actual reentry difficulties (Hammer, Hart & Rogan,
1998). However, even in regard to these commonly referenced correlations,
mixed findings have been cited: Rogers and Ward (1993) found that repatriation
difficulties were associated with levels of anxiety rather than levels of
expectation.
Without apparent exception, researchers and other experts in the field of
intercultural reentry agree that 1) it is not uncommon for sojourners to experience
difficulty in reentry, and 2) the effects and experiences of reentry on sojourners
are as unique as the personality and experiences of the individuals themselves,
thus making it difficult to identify concrete, widespread, specific causes, and both
short-term and long-term consequences of the cross-cultural reentry transition.
Despite the ongoing challenge in finding patterns among unique individuals with
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varied reentry experiences, research findings have continued to indicate that
implementation of reentry training for various categories of sojourners returning
from extended periods abroad is justified (Brabant, Palmer & Gramling, 1990;
lsogai, Hayashi, & Mayumi, 1999).

History of Cross-Cultural Reentry Training
In response to discoveries that cross-cultural reentry has often been a
time of unexpected difficulty and internal strife for international sojourners,
researchers and other professionals have sought useful methods and
mechanisms for alleviating some of the discomfort in reentry while attempting to
prevent long-term emotional and psychological difficulty (Brabant, Palmer &
Gramling, 1990; lsogai, Hayashi & Uno, 1999). The research findings regarding
the causes and outcomes of reverse culture shock, and the mechanisms
suggested for effectively coping with reentry, have become the justification for a
call to develop and implement reentry training programs for international
sojourners (Nafziger, 1996, p. 59).
It has been argued that cross-cultural training programs have previously
been lacking in relevance due to "professional inadequacies among practitioners"
(Paige, 1986, p. 3). Weaknesses have been attributed to poor design,
oversimplified articulation of learning objectives, and a general failure to create
foundations based on current academic research findings. It has been argued
that that the available literature does not adequately reflect "the exciting trends in
the field." That is, without readily available, up-to-date literature, a sound,
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effective pedagogical approach to cross-cultural reentry training becomes an
unrealistic expectation (Paige, p. 3).
In recent years, researchers and scholars have sought to establish
reentry-training programs that best meet the needs of individuals reentering the
United States after spending extended time abroad. Despite differences in
format and applied techniques, a few training programs offer in-depth reentry
education. Such programs reflect the ideas that 1) reentry training should begin
before sojourners leave home, 2) cultural reentry transition is an ongoing
process, and therefore training itself should be an ongoing process rather than a
single-session affair, and 3) reentry training should be incorporated into every
stage of the cultural adaptation process: prior to departure from the passport
country, while abroad, and following reentry (La Brack, 2003; La Brack, Ogden &
Pusch, 2005; Schaetti, 1996).
In a recent study, Cox (2004) found that subjects who had undergone
basic training or preparation for reentry, or "debriefing," (the length of debriefing
was not specified) were better able to cognitively identify with the home culture
than were those who had not undergone debriefing. Cox's study further revealed
that levels of emotional distress and social difficulty were not significantly
reduced by debriefing. It was suggested that "ongoing support" for repatriating
sojourners may assist them in coping with emotional and social distress, and that
specific training to help sojourners reactivate useful social and cultural skills may
be helpful (p. 14).
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While reentry difficulties have been repeatedly acknowledged by research
professionals and by sojourners, and while reentry training has been suggested
and even developed for various groups of sojourners ranging from governmental
foreign-service workers to missionary organizations (Huskey, 2001; Pirolo, 2000;
U.S. Department of State, n.d.) and for age groups ranging from small children
and adolescents to adults (MacDonald & Arthur, 2004; Weaver, 1994), limited
studies appear to have been conducted which empirically (Rohrlich & Martin,
1991) or qualitatively investigate the effectiveness of reentry training on returned
sojourners. Furthermore, no longitudinal studies on the effects of current reentry
training methods or specific reentry training topics were found.

Global Perspectives on Cross-Cultural Reentry
Experts in the United States have not been alone in their concerns
regarding the effects of cross-cultural reentry adjustment on sojourners.
According to lsogai, Hayashi and Uno (1999), past studies relating to Japanese
sojourners found that most reentering children and teenagers had difficulty with
adjustment, and many returned sojourners reported prolonged identity issues.
Similarly, Storti (2001) cited studies that found Japanese businessmen reporting
"significant culture shock" when they returned to Japan, and Swedish study
abroad participants reported a sense of not fitting in upon reentry. Besides
Japan and Sweden, cross-cultural repatriation studies have focused on
reentrants to such nations as Brazil (Gama & Pedersen, 1977), Australia (Hogan,
1996) and Canada (MacDonald & Arthur, 2004), and while the effects of
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sojourner repatriation appears to have long been a shared interest among
nations, international studies on the effects of training on repatriation are limited.

The Scope of Cross-Cultural Reentry Training
As studies have focused on the symptoms, causes and outcomes of
reverse culture shock experienced by international sojourners, researchers and
practitioners have generated a number of suggestions for cross-cultural reentry
training approaches, methodologies and focal points including the following:

1. Approach the passport country and culture as foreign. Ramsey & Schaetti
(1999) emphasized the value of treating home like a foreign culture when
repatriating in response to the following statement made by an adolescent
repatriate: "once you have moved abroad you have learned how to deal with
ambiguity and confusing cultural patterns. It is living at 'home,' where you are
supposed to know how everything works. That is hard" (,i 36). It was suggested
that by utilizing this approach to reentry, sojourners would be more apt to use the
skills and strategies that they had once used to adapt to their host culture in
negotiating their "personal and professional identity" (,J 37) during the reentry
transition.

2. Provide reentry education rather than just reentry orientation. The widely cited
work of Bennett (1986) differentiated between the terms "cross-cultural
orientation," "cross-cultural training,'' and "cross-cultural education" in an effort to
build understanding in the field of cross-cultural training. Ultimately Bennett
explained that orientation, "the minimal responsibility of the parent organization"
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(p. 118) and an approach to training that was viewed as "little better than no
training at all" (Wight, as cited in Bennett, 1986, p. 118), only involved basic
survival information and a list of do's and don'ts.
Training was said to go only one step further than orientation in that it
frequently involved a "skills approach to training" that had behavioral outcomes
(p. 118). While training did theoretically encourage sojourners to understand
how cross-cultural competency was attained, Bennett attributed the one downfall
of training to the fact that it never required sojourners to be able to demonstrate
cross-cultural competency in real-world situations; that is, the ability to
communicate and interact effectively in a cross-cultural context was not inevitably
the outcome of cross-cultural training.
Finally, cross-cultural education was presented by Bennett as a more
balanced approach in that it would require sojourners to demonstrate an
understanding of "the theoretical foundation of learning" by being able to
creatively apply their learning to new cultural environments (Bennett, 1986, p.
118). Bennett asserted that the most effective cross-cultural training programs
would ideally take an intentional, multidimensional approach that involved both
training and education. Bennett further suggested that a balanced approach
would work to educate sojourners regarding the cross-cultural adjustment
process, provide them with culture-specific information as well as cultural-general
information, and would instruct sojourners on the potential cognitive and affective
impacts of cross-cultural transition.
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Like Bennett, Weaver (1993) suggested that sojourners are most likely to
develop effective coping strategies for use with cross-cultural transition issues if
they are part of training programs that do more than simply focus on issues
specific to the culture which they will be entering (as cited in Weaver, 2000, p.
189). Weaver specifically suggested educating sojourners prior to their
transition, beginning with detailed culture-general instruction (establishing a
general understanding of global components of culture) then moving to detailed
culture-specific information (focusing on cultural characteristics of the destination
country). Using this approach, said Weaver, "sojourners are more likely to
develop coping strategies and gain understanding rather than simply amassing
questionable information" that does not move them toward understanding their
own culture.

3. Encourage introspection. It has been suggested that introspection is key in
effectively negotiating cross-cultural reentry (Hoopes & Ventura, 1980). Hoopes
& Ventura provided examples of "self-awareness inventories" intended to assist
sojourners in gaining a greater understanding of personal identity and in making
connections between personal identity formation and personal culture learning.
The value of introspection and understanding of self will be presented in more
detail in the following section

4. Utilize reflective journaling. For the purpose of introspection, reflective
journaling is among the mechanisms that have been suggested for negotiating
intercultural reentry (Wagner and Magistrale, 1995). As mentioned previously,
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reentry shock can be caused in part by a lack of expectation of difficulties upon
cross-cultural reentry (Stroh, Gregersen & Black, 2000). Wagner and Magistrale
suggested that reflective journaling about everyday cultural experiences while
abroad and upon reentry "will help bring clarity and meaning to ... thoughts and
feelings," and will provide the necessary separation between thoughts and
emotions to "think clearly" about the meaning of those thoughts and feelings and
to look at experiences objectively, as from a standpoint outside of oneself (p.
142).
Reflective journaling as suggested by Wagner and Magistrale (1995) finds
support in current writing to learn studies. The National Writing Project (NWP) &
Nagin (2003) presented the perspective that writing not only helps the individual
to gain greater understanding of what she/he already knows, but as writing
occurs, the individual makes connections and finds new ideas. Furthermore, this
study asserts that reflective journaling improves metacognition skills, and
according to Bloom's Taxonomy (Anderson & Krathwohl, 2001), metacognition is
a skill necessary for accessing the higher order thinking level of evaluation.
5. Focus on reentry expectations. Historically, researchers and professionals
have argued that the accuracy or inaccuracy of sojourner expectations about
reentry can significantly impact overall reentry experiences and outcomes (Adler,
1981). Rogers and Ward (1993) found that "unmet positive expectations" (p.
194) regarding social interaction in reentry relationships had problematic
psychological outcomes. While suggesting that further longitudinal study should
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be conducted, it was recommended that measures be taken to mentally prepare,
even over-prepare, sojourners for the potential social struggles associated with
cross-cultural reentry in order to avoid psychological distress. To meet this end,
it was suggested that trainers emphasize "situational difficulties that arise in
soda[ interactions" (p. 194)

6. Prompt sojourners to set goals. Hughes-Wiener (1986) presented the
importance of goal-setting in helping sojourners to get the most out of their crosscultural experience. It was suggested that "achieving personal goals is important
to sojourner satisfaction, and is probably important to their effectiveness in tasks
and intercultural relations as well" (p. 496). Specifically, it was suggested that
each participant should consider her or his own interests regarding the culture
into which she or he would be transitioning or reentering, and then set goals
based on what the destination culture "had to offer to help them make the most of
their experience."
7. Facilitate interpersonal communication and interaction.

Experts and

practitioners have previously emphasized the value of utilizing interpersonal
communication and/or interpersonal interaction to help negotiate cross-cultural
adjustment. Suggested modes of interpersonal communication for the purpose
of reentry training and overall coping include role-playing reentry situations
(Hoopes & Ventura, 1980), trainers modeling the acceptance of new ways of
learning (Bennett, 1986), and returned sojourners being paired with mentor
teachers with whom communication and collaboration may be carried out through
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the course of the sojourn and following return (Wilson, 1985). Wilson and others
have found that following reentry, sojourners feel as though their newly
developed knowledge and intercultural negotiation skills are not needed or
desired by their passport country peers, and such affective outcomes as anxiety,
depression and isolation may result (Hockman, 1989).
In conjunction with student anxiety regarding communication in situations
involving cross-cultural transition, Gudykunst & Nishida (2001) found that anxiety
and uncertainty "across relationships and cultures" (p. 12) was negatively
correlated with a person's sense of effectiveness and self-confidence. Although
the theory has not yet been tested, Wilson (1985) suggested that pairing student
sojourners with sponsor teachers (p. 301) might improve the likelihood that
feelings of uselessness (i.e. ineffectiveness) are avoided. Furthermore, Cox
(2004) suggested that pursuit of new relationships while abroad while actively
maintaining relational ties in the passport country should "provide for a smoother
expatriation and repatriation experience" (p. 16).
8. Role-play. Role-playing, also known as "practicing reality" (Barnak, 1979;
Brislin, 1974) and "cultural simulation" (Ward, Bochner & Furnham, 2001) has
been suggested as a way of allowing sojourners (both abroad and upon return)
to practice cross-cultural communication skills; to explore reactions and feelings
to cross-cultural miscommunications; and to develop greater understanding of
others' points of view by playing the role of the "other." It has been suggested
that role-play situations either be developed spontaneously as topics arise during
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training sessions or scripted, acted out, and then discussed in groups (Barnak;
Ward, Bochner & Furnham).
9. Emphasize the importance of networking. It has been suggested that after an
extended period of international sojourning, a returned sojourner may feel like "a
square peg in a round hole" (Britten, 1998). In turn, repatriating sojourners may
find relief from feelings of isolation and loneliness in the realization that they have
become part of a larger community called "third culture persons" (Jordan, 2000)
or "third culture experienced youth" (Downie, 1976). Members of this theoretical
community are identified by their expanded world-perspectives and increased
ability to interact across multiple cultures (Finn Jordan) as a result of their
experiences living abroad. Schaetti (1996) suggested that hearing from and
having the chance to interact with peers who have gone through the entire
transitional process (i.e., other "third culture experienced people") "can be
especially effective" in helping cope with the reentry transition (Reentry section, ,i

4).
10. Utilize technological resources. In a recent presentation focusing on postsecondary study abroad, La Brack, Ogden and Pusch (2005) suggested that as
post-secondary educational institutions continue to grow and as the number of
college students studying abroad on a year to year basis also grows, on line
orientation and ongoing training may have the greatest potential for maintaining
contact with and meeting sojourner needs during their time abroad. It has been
suggested that a comprehensive online resource should provide basic
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information, options for supplemental reading, an introduction to theories
involving cross-cultural transition and cultural identity development, provide
exercises and instruments to conduct self-assessments, and sensitize users to
culture-associated differences. If in-person or "direct" training is available to
sojourners, it was suggested that such training should include all of the items
listed above in addition to utilizing role plays, small group discussions, cultural
simulations, reflection papers, and other multimedia (i.e. video, CD, etc.)
presentations.
Currently, it appears that no studies exist which compare the effectiveness
of online training resources and in-person training sessions and/or specific
activities. It was indicated, however, that with increasing numbers of
international sojourners (both academic sojourners and otherwise), the ability for
sending organizations and institutions to communicate with sojourners despite
time differences and to economically provide large amounts of printed training
materials to sojourners may be entirely dependent upon the availability and use
of the internet (La Brack, Ogden and Pusch, 2005).

Models of Cross-Cultural Reentry Training
While it has been difficult to locate current information confirming or
rejecting the existence of many long-running reentry training programs or
enduring curricula and even more difficult to locate programs or curricula that
have been extensively tested for effectiveness, the following programs and
suggestions are research-based and are either being utilized or are supported by
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established experts in the field of intercultural transition and cross-cultural
reentry. Aspects of each of these programs, suggestions and/or theories were
incorporated into the present research project.
1. What's Up With Culture: An online resource for student sojourners was the
first primary model for this project. A noted expert in the field of international
transitions, Bruce La Brack of The School in International Studies at the
University of the Pacific has been the primary author and developer of this
cultural training resource for student sojourners (Schaetti, 1996). The website
focuses on cross-cultural adjustment and reentry training and is presented in
three modules. Modules One and Two provide instruction and suggestions for
making smooth cross-cultural transitions and for coping with difficulties while
abroad and during reentry, while the third module provides a glossary of terms
and a bibliography of resources that has been accessed and utilized over the
past 30 years and that has been instrumental in the development of the What's
Up With Culture interactive website (La Brack, 2003).
Module Two (La Brack, 2003), entitled "Welcome Back! Now What?" is
primarily founded on the concept that reentry transition begins well before
sojourners depart from their host countries or land in their countries of
origination. Rather, reentry as presented by Pollock (Interaction Inc., 1988) and
Schaetti (1996) and as demonstrated in La Brack's Module Two begins while
sojourners are still established in the routines of daily life in their host cultures,
and so cross-cultural reentry training should aim to assist sojourners in bringing
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healthy closure to their time abroad while also beginning to mentally prepare
them for the reentry transition. The two primary emphases of Module Two are,
first, the importance of "saying a culturally proper goodbye" prior to departing the
host country and returning to the passport country (in order to provide closure,
mentally preparing the sojourner for the impending transition) (section 2.1 ), and
second, taking time to consider what changes have occurred in the passport
country (with people and places, economies and politics) and what changes have
taken place in the sojourner during his or her time abroad (to prevent the student
from being broadsided by the personal and relational consequences of changes
that have occurred) (section 2.3.1 ). Both Module One and Module Two in the
What's Up With Culture online resource emphasize the importance of reflective
journaling and provide guided writing exercises and topics for introspection for
sojourners.
The entirety of this University of the Pacific resource is presented in
electronic form and may be accessed by any sojourner at any time, including
those who are not part of the University of the Pacific (La Brack, 2003, Welcome
section,

"ii 1).

Educators and other interested parties are likewise encouraged to

download and reproduce website documents (B. La Brack, personal
communication, March 9, 2006). The parties responsible for the development
and implementation of the website, however, strongly encourage sojourners to
take advantage of formal, in-person cross-cultural training opportunities provided
by their own sending institutions, emphasizing that "meetings or program
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orientation briefings ... offering country or culture-specific information and
logistical support are especially valuable" (1T 2).
2. Transition Dynamics: Another reentry training approach utilized in the creation
of this study and curriculum formation was that developed by Schaetti (1996) of
Transition Dynamics. Utilizing the rationale of Pollock's (Interaction, Inc., 1988)
cross-cultural transition model, Schaetti expressed the need for cross-cultural
transition training, and justified a multiple-stage approach to both general crosscultural training and training which focuses more specifically on reentry. While
Schaetti did not present specific training methodologies, cross-cultural and
reentry transition were explained in terms of a multi-stage approach, and the
needs associated with specific stages of cross-cultural transition were
addressed. At the center of this multi-stage approach is a fundamental tenet that
the individual stages of cross-cultural transition may not occur alone, in a distinct
order, or only once. Rather, they may be recursive and overlapping. The same
thing may be said of the symptoms and outcomes associated with individual
stages. It should be noted here that since Schaetti's model was based primarily
on Pollock's (1988) cross-cultural transition model, both resources were
accessed and utilized throughout the creation of the curriculum included with this
project.
Schaetti (1996) explained that "the psycho-social process" experienced
during cross-cultural transition, including that of reentry transition, is similar to the
transition experience of "changing jobs, losing a loved-one, learning a new sport,
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developing a spiritual practice" (11 4 ), and that "the experience of transition ... can
not only be described but also facilitated," potentially resulting in an easing of
"the emotional challenges of a transition" (Schaetti, 1996, 113).
The transition stages highlighted by Schaetti (1996) were: Phase !Involvement; Phase II-Leaving; Phase Ill-Transition; Phase IV-Entering; and
Phase V-Re-involvement. Cross-cultural reentry was expressed as a "special
kind of transition" in that it was likely to involve each of the previously mentioned
five stages, but was likely to be the most difficult type of cross-cultural transition
to deal with. This assertion reflects previous findings regarding personal
outcomes of international sojourning, and causes, symptoms and outcomes of
reverse culture shock (Lank, 1985; Ramsey & Schaetti, 1999; Stroh, Gregersen
& Black, 2000).
Pollock (Interaction, 1988), Schaetti (1996) and others have identified
cross-cultural reentry as a unique transitional experience, the stages of which
can be generally identified and explained. Schaetti's approach to transition has
further indicated that a sojourner's success in one phase of transition may be
dependent upon success in other phases. Furthermore, as previously
mentioned, studies have revealed that the sojourner expectations of change and
of reverse culture shock are negatively correlated with reentry difficulties (Stroh,
Gregersen & Black, 1998; Sussman, 2002) and have a direct impact on reentry
outcomes. Research has indicated that healthy cross-cultural reentry transition
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may depend upon preparation that occurs, in part, during other transitional
phases.
As part of reentry training, Schaetti (1996) suggested that hearing from
peers who have gone through the entire transitional process "can be especially
effective" (Reentry section,

'IJ 4).

Schaetti also states that there are many

similarities between the leaving and reentry phases of transition, and therefore
similar approaches may be taken in helping students through both transitions.
Specifically, the importance of helping transitioning individuals learn to cope with
stress and the feelings of grief and loss was emphasized.

Adolescent Development and the Effects of Transition and Reentry Training
Experts have generally presented adolescence as a stage of development
that is transitional, moving the individual from childhood into early adulthood
(Millstein, as cited in Langer, Tubman & Duncan, 1998, p. 513). In the fields of
psychology and education the development of autonomy-generally defined as
independence and self-governance-has been considered a "developmental
milestone of adolescence" (Spear & Kulbok, p. 148). The development of
autonomy has been linked to positive peer and family relationships, and it has
been found that adolescents whose families allow them to express autonomy are
less likely to demonstrate high-risk behaviors (McElhaney & Allen, 2001).
Research has further indicated that the development of autonomy may be
enhanced by a supportive and nurturing environment (Pardeck & Pardeck, 1990)
or hindered if the external environment is perceived as hostile and/or non-
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supportive (Eccles et al., 1991). In a review of literature related to autonomy
development, Spear & Kulbok (2004) found that "the [positive] outcomes or
consequences of autonomy were ... personal satisfaction ... increased
productivity, positive self-concept, and competent decision-making" (p. 148). The
development of autonomy may be considered necessary in the development of
overall psychological health (Chirkov & Ryan, 2001) and has been linked to
overall identity formation (Erikson, 1968).
In making the connection between personal identity formation and the
cross-cultural transition experience, lsogai, Hayashi and Uno (1999) presented
the connection between personal identity and cultural identity, and Sussman's
(2002) preliminary studies indicated that shifts in an individual's cultural identity
affected the repatriation experience. Specifically, Sussman found that sojourners
who came to identify more with their host culture and less with American culture
experienced more repatriation distress, and in an early study, Gullahorn &
Gullahorn (1963) reported that younger study abroad participants who had "found
themselves" while living overseas and who were unwilling to let go of their newly
formed worldview had more difficulty with reentry than older study abroad
participants who had formed their identity prior to their study abroad participation.
As studies have indicated that younger sojourners are more culturally
malleable, allowing them to adjust more easily to new cultures, a significant
correlation has also been made between age and reentry distress. Specifically,
Cox (2004) found that younger sojourners had more difficulty with reentry than
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adults, and Marin and Mavreas (as cited in Ward, Bochner & Furnham, 2001, p.
106) found that younger sojourners were also at greater risk of ill effects. Cox
suggested that young sojourners' ability to adjust more easily than adults to new
cultures may be connected with their greater difficulty in reentry (p. 215).
While it remains true that cross-cultural transition has unique effects on
individuals (Brabant, Palmer & Gramling, 1990), the literature identifies
international sojourning in general as a life-altering, identity forming experience
(Wallace, 1999) that can have significant, long-lasting positive and/or negative
outcomes. Younger sojourners appear to benefit from their malleability, and
therefore adapt more easily to new cultural contexts than adult sojourners,
however it is clear from the literature that they are also at a disadvantage when it
comes to the potential for experiencing difficulties upon reentry to their passport
countries.
In making such applications, it becomes apparent that a need for reentry
training exists. Experts in the field have identified useful and potentially useful
techniques for cross-cultural reentry training (Hughes-Wiener, 1986; La Brack,
2003; Lerstrom, 1995; Schaetti, 1996; Wagner, 1995), however whether or not
high school-aged study abroad participants are receiving such training has not
currently been determined. Gaps in the literature pertaining specifically to the
cross-cultural reentry of high school exchange students currently exist (Comp,
2003). During the course of this study, no data could be found to support the
existence of current or previous studies focusing on the reentry training or the
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overall reentry experiences of high school study abroad participants. Without
such data, it is unknown how or if reentry concerns are being addressed by high
school study abroad sending entities, nor if any existing programs are effectively
implementing current research trends.
During the current study, only one entity could be located that appeared to
set and enforce standards for secondary-level study abroad sending
organizations: The Council on Standards for International Educational Travel
(CSIET)-an organization founded by the U.S. Department of State in 1984 to
promote international youth exchange, with which over 70 (CSIET, n. d.) national
and local sending organizations have been registered and which undergo annual
evaluation to assure compliance with standards. While the CSIET has
established standards in response to the well-documented call for culture shock
training, no such standards have been established promoting reentry training.
Currently the CSIET has not documented an intention to respond in-kind by
implementing standards for sojourner reentry training despite the fact that
applicable research pertaining to adolescent development (Spear & Kulbok,
2004; Erikson, 1968), cross-cultural relocation and reentry, and the cultural
reentry experiences of adolescent sojourners is plentiful (Ward, Bochner &
Furnham, 2001 ). In order to determine if and how reentry concerns of high
school study abroad participants are being addressed, and ultimately to make
necessary and effective changes, empirical and qualitative studies must be
carried out.
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Limitations of Implementing Cross-Cultural Reentry Training with High School
Study Abroad Participants
The potential limitations of this project are in large part similar to examples
listed as international study orientation and reentry training concerns at Penn
State University (La Brack, Ogden & Pusch, 2005, p. 23). Specific concerns
listed included staffing limitations, administrative/organization complexity,
maintenance of financial security, and management of student expectations.
Some other possible limitations and/or concerns that may arise when attempting
to implement extensive reentry training, specifically for groups of high school
sojourners, have to do with varying reentry characteristics of sojourners (Brabant,
Palmer & Gramling, 1990) as well as with, simply put, the social schedules by
which young people in the United States commonly function.
The current project strategically involves a weekend-long training retreat
(see Stage V in the curriculum model) two to four weeks following cross-cultural
reentry. This strategy is based on findings that reverse culture shock often
begins to set in as quickly as a few hours after landing, but may take as long as a
few weeks or more to begin (Adler, 1981 ). Past research findings have indicated
that cross-cultural reentry transition often begins with a period of emotional highs
stemming from the immediate excitement of being reunited with family and
friends (Gullahorn & Gullahorn, 1963), but it is then followed by the emotional
letdown of discovering such elements as changes in personal values and habits,
changes in relationships, feelings of homesickness by a sojourner for her or his
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host country, or the revelation that the interest of friends and family in a
sojourner's international experiences is limited (Wilson, 1985). Because the
point of onset and intensity of reverse culture shock varies from sojourner to
sojourner, it is possible that some may think follow-up is unnecessary, especially
if they are still in the euphoria stage of reentry. In other words, these sojourners
may choose not to attend if they believe that they are somehow exempt from the
affects of reverse culture shock or if they cannot see potential value in attending.
It is the belief of the author that sending entities and their reentry trainers
should emphasize the importance of attending this stage of training, encouraging
students to take part even if they are busy or have difficulty seeing the need for
the training. Organizations may find it helpful both financially and in matters of
attendance to include this training in the overall cost of their study abroad
programs, to have the training dates scheduled prior to students' departure to
their host countries, and to send out multiple reminders and make follow-up calls
prior to conducting the final, in-person segment of reentry training.
Another potential limitation of this curriculum, specifically in regard to its
implementation with high school-aged student returnees, is the difficulty that may
occur in gathering students together for in-person training sessions. The
effectiveness of certain portions of this training curriculum depends on
interpersonal interaction with other returned sojourners. It is plausible that
students who reside in rural areas or areas where the density of study abroad
participants is low may have to work prohibitively harder simply to attend reentry
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training sessions. Brislin and Van Buren (1974) emphasized the importance of
locating reentry training away from students' familiar environments, suggesting
that common "situational pressures of invitations from nonreturnee friends ... and
competition of television" can take a toll on session attendance" (p. 217). Finding
a central location away from the home cities of as many returnees as possible
may not only result in better overall attendance, but may also make attending a
multi-day retreat more feasible for those students who would otherwise find
attending difficult.

Chapter Three
Procedures
This project was created first as a feasible, usable resource for
international study abroad participants and representatives from their sending
organizations; second, the project was created as a potential, testable reentry
training curriculum that might eventually lead to comprehensive findings on the
long-term value of in-depth cross-cultural reentry training. The following explains
the development and creation of the project, the intended flexibility of the project,
and intended implementation of the project.
Development of the Project

First, the development of this project involved the determination of a
specific purpose. Second, the literature concerning reentry training, culture
shock, reverse culture shock and adolescent identity development was reviewed
in detail. The following topics are addressed in the review of the literature:
I.

The history of cross-cultural reentry training

II.

The process and methodology of cross-cultural reentry training

Ill.

Adolescent identity development

IV.

The benefits of providing cross-cultural reentry training to adolescent
student sojourners

V.

The limitations of using cross-cultural reentry training with high schoolaged study abroad participants
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Third, as the in-depth review of the literature took place, previously utilized and
suggested training topics were noted, and the framework for the training model
was developed.
Fourth, the research-based reentry training curriculum model was
developed, implementing each of the topics and mechanisms mentioned above.
Each of the five stages included in the curriculum model is founded on
suggestions, theories, and justifications found in the literature and in currently
utilized reentry programs of non-secondary-level sending organizations and
institutions.
Fifth, particular current trends in English education (specifically, writing-tolearn theory) and general education (specifically, constructivist teaching
approaches) were employed and benefits and limitations of using technological
resources were addressed.
The curriculum model provided with this project includes a training guide,
information for sponsor-teachers, worksheets, example activities, and handouts
that can be easily utilized by sojourners on an individual and/or group basis.
While certain handouts are provided as an optional tool to be utilized by
sojourners, they have been designed with the intent that they may be easily
accessed and readily understood on a need-by-need basis (see journal topic
cards as an example). The curriculum is intended to be easily utilized by
volunteer organization representatives and seasoned professionals alike.
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Implementation of the Project

This project was designed to meet the needs of United States originating,
high school-aged (adolescent) exchange students. How this project is
implemented may depend largely on the design of each individual organization or
training entity. While the portion of each of the five stages that depends on
mailed documents may be relatively static in its implementation, the in-person
part of each stage will likely need tailoring to the unique characteristics of each
organization. For instance, one organization may gather all departing sojourners
together for in-person, pre-field training, and so their Stage One training will be
implemented into that training. However, another, smaller organization may
simply send off students from locations around the country with one-on-one
meetings with an organizational representative, and that will be how their Stage
One of the reentry training will be delivered.
All in all, this project has been designed to bend with the needs and
functions of various sending organizations. While this particular training model
contains training mechanisms and topics that speak specifically to adolescent
sojourners who have ventured abroad as exchange students (i.e. without other
members of their families), it is intended that cohort-specific areas of the training
model will be easily modified or replaced by mechanisms and topics that speak
to other groups or types of sojourners (such as foreign service workers,
missionary families, internationally posted military personnel and others).
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Reentry training, to be most effective, should involve interpersonal
communication (Jordan, 2000). Regardless of the number of sojourners being
sent out by an individual organization, it is recommended that trainers network
their sojourners with other sojourning groups or individuals to assure that this
communication happens. It is also recommended that trainers follow up to make
sure that in-person connections have been reestablished between sojourners
and their sponsor-teachers (or other appointed support-persons) upon reentry.
Finally, as mentioned in the section of Chapter Two entitled "Scope of
reentry training," in some cases training items may fit into more categories than
the one to which they have been assigned (for instance, "interpersonal
communication" is a skill that may be significantly developed if used as a training
mechanism. Trainers are encouraged to facilitate the development of
interpersonal communication by strategically pairing/grouping sojourners and
providing topics for discussion as appropriate and necessary during in-person
training. Discussing the usage and effects of interpersonal communication
following implementation may help sojourners to understand how and why
interpersonal communication can help them cope and adjust during the
transitional process of cross-cultural reentry.

Chapter Four
Cross-Cultural Reentry Training For High School Exchange Students:
A Research-Based Curriculum Model

The curriculum model included in the following pages has been created for
use with reentering high school exchange students. It is the author's intent that
this document be 1) used by study abroad sending organizations to prepare
students for effective reentry into the United States following semester or yearlong study abroad experiences; 2) utilized by secondary school faculty and
counseling staff as an educational tool to help build understanding regarding the
potential needs and struggles of students returning from semester or year-long
study abroad programs; and 3) used as a research tool by students, educators
and/or other professionals to determine the effectiveness of previously suggested
reentry training topics and methodologies with adolescent study abroad
participants.
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A 5-Stage Cross-Cultural Reentry Training Model:
Proactive Curriculum and Training Guide for International Exchange
Organizations, School Personnel and Returning Adolescent Sojourners

Introduction
This curriculum model was written with repatriating high school exchange
students in mind. While many of the documents and approaches may be most
suited to adolescent students who originated in and will be returning to the United
States, cross-cultural trainers, school personnel and other interested parties are
encouraged to mold the information to the needs of other adolescents who are
anticipating cross-cultural relocations, or who are currently experiencing the
effects of cross-cultural transition and/or cross-cultural reentry.

It is the understanding of the author that the number of students involved in study
abroad programs varies significantly not only by semester or year, but also by
sending organization, school, city, state and region, and therefore the approach
taken to meet the needs of students will also vary significantly. While detailed
explanations are included with some of the documents and activities, much of the
curriculum is provided in skeleton form and is intended to function as a basic
framework for those wishing to conduct cross-cultural reentry training over the
course of a student's study abroad experience.
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Regardless of the intended use of the curriculum, it is the recommendation of the
author that all interested parties review the included research summary and

Suggested Reading List in order to develop a personal understanding of the
causes, symptoms and outcomes of reverse culture shock and so to be able to
most effectively understand and implement the tools and methods employed
throughout the cross-cultural reentry training model.

The themes of this 5-Stage Cross-Cultural Reentry Training Model include:
•

An emphasis on the idea that reentry is one part of the complete crosscultural transition process that sojourners commonly experience

•

A focus on understanding individual expectations for reentry

•

An Emphasis on looking at "home" as a foreign culture

•

Encouraging sojourners to identify and network with other global
sojourners

•

Emphasizing the importance of introspection through the employment of
reflective journaling

•

Promoting interpersonal communication and interaction with people in the
home or "passport" country and abroad
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Dear Trainer,
Hello! Thank you in advance for the investment that you are about to make in
the lives of young people through the implementation of this cross-cultural
reentry training curriculum. As a reentry trainer, you will be an invaluable part of
the lives of student sojourners during their study abroad experiences and
following their return to life in the United States.
You will find that each of the five stages of this training program has been broken
down into two separate sections: documents intended for mailing and documents
intended for use in in-person training sessions. While the ideal scenario involves
personal interaction between trainers and sojourners in most stages, it is
understood that this may not always be possible. If you or one of your trainerpeers are unable to meet with a student face-to-face, it is suggested that you
provide the student with the documents they would be receiving during the
missed session(s) of in-person training. It is also suggested that you schedule a
phone call or one-on-one meeting to discuss the sent documents and to give the
student the opportunity to discuss their transitional experiences and/or concerns.
To provide as much guidance and clarity as possible, an Instructions section has
been included at the beginning of each of the five stages in your Trainer's
Notebook.
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STAGE I-PRE-DEPARTURE

The following is a checklist of recommended tasks to be carried out in
conjunction with Stage I: Pre-Departure Training.
[J Send the following documents to students soon after they have been notified

of acceptance to study abroad program.
o Glossary of Terms
o Student Reentry Intro Letter
o Reentry Theories
o Sponsor Selection Sheet
o Teacher Information Sheet

D Send the following documents to sponsor teachers after receiving selection
paperwork back from students
o Sponsor Teacher Introduction Letter
o 5-Stage Reentry Training Overview for Sponsor Teachers

D Send the following documents 3-5 weeks prior to student departure
o Pre-Departure Goals Sheet
o Pre-Departure Reflective Journal Exercise

D Hold Pre-Departure Reentry Training immediately preceding students'
departure for their host country(ies).
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Stage I Trainer Instructions
Directions For Making Reflective Journaling Guide Cards (Stages I and IV)
Leaders, to assemble journal guide-cards, please do one of the following:

Option I
1. On the Reentry Trainer Guide CD (if you wish to print from the CD) or in your
Reentry Trainer Guide notebook (if you wish to photocopy), locate the
Reflective Journal Guide Card document or page for the stage you desire
(Journal Guide Cards are included for and should be provided to sojourners
during stages I and IV). Note: To locate the document in your notebook, look
for "Reflective Journaling Guide Card" in Stages I and Ill. The document
name on the CD will resemble: "2.1_Stage I Journal Card Front."
2. Onto 8.5"x11" cardstock (use white for best results), print or photocopy the
front page of the desired Reflective Journaling Guide.
3. Reinsert cardstock into printer or photocopier, and then print or photocopy the
back of the same stage's Reflective Journaling Guide card onto the backs of
the same pieces of cardstock as those used in Step 1. Notes: 1) Make sure
to reinsert the cardstock correctly into printer/copier, so that once printed the
top of the front side matches the top of the backside. 2) Before
printing/copying the back side onto all sheets, print/copy a sample, and cut on
the grid lines to make sure that the front and back lines match up-this is to
make sure that both sides of the cards will end up in tact.
a. If cards are in tact after printing and cutting the sample, then proceed
with printing/copying the remaining documents, and cut all sheets on
the gridlines. Then proceed to Step 4
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b. If one side of the card is not in tact after cutting the sample, then either
adjust the documents as necessary to get the sides to match using
your printer/copier, or skip to Option II, Step 4 below (suggested).

4. After cutting all sheets of cardstock into individual cards, technically the cards
are ready to be distributed to student sojourners. However, to increase the
longevity of the cards, we suggest laminating them, leaving a small
(approximately 2 mm) border around all edges of each card.

Option II
1. On the Reentry Trainer Guide CD, locate the Reflective Journal Guide Card
document for the stage you desire. Note: the name of the document on the
CD will resemble: "2.1_Stage I Journal Card Front."
2. Merge the document you want to print into a mailing labels document, set the
document for 2"x3.5" labels to print 12 points from the edge of the labels.
Print the front of the desired Reflective Journal Guide page onto a clean
8.5"x11" sheet of 2" x 3.5" mailing labels.
3. Follow steps 1 and 2 for the back of the desired Reflective Journal Guide
page.
4. Cut sheets of cardstock into the necessary number of 2.25" x 3.75"

rectangles.
5. Apply labels to cards so that each card has a front and back label, making
sure that the tops of the labels are lined up with the same edge of the cards.
6. Laminate if desired (see Option I, Step 4).

1.02

50

Stage I-Pre-Departure
Mailed Documents
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Glossary of Terms
Throughout the documents that you will receive either by mail or during in-person
meetings, you will periodically see a term with an asterisk (*) by it. The following
is a glossary defining/explaining those terms.

Acculturation-"the adjustment of an individual to a foreign culture" (Martin,

1984).
Re-acculturation-has been described as readjustment to one's native culture
after having been abroad (Adler).
Host country-The country(ies) that a sojourner visits or lives in other than
his/her country(ies) of national citizenship.
Passport country-The home-country of an individual; the country whose
passport a sojourner holds.
Reverse culture shock-The culture shock experienced when sojourners return
to their country of origin and find that they have to adjust to their home culture.
Reverse Culture Shock may also be called reentry shock or reentry stress and is
associated with cross-cultural readjustment.
Reentry shock- the "unexpected confrontation with the familiar." The return
home, in which individuals experience the shock of reentry into a formerly familiar
and often unquestioned culture, has been called reentry shock, and can
represent a difficult period of adjustment for the sojourner."
Sojourn-"a temporary stay in a new place." A sojourner, in turn, is one who
stays temporarily in a new place.
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Dear _ __
Throughout the history of foreign student exchange programs, students and other
internationally mobile individuals have reported that one of the most intense and
important parts of their study abroad experience has been reentry into their
passport countries*. Some have even reported that the "culture shock"
experienced when they returned to their passport countries was quite a bit like
that which they experienced early in their time abroad. Many exchange students
have reported feeling unprepared to deal with this "reverse culture shock"* or
"reentry shock"• and would have enjoyed the return to their passport country
more if they had known what to expect and how to handle the variety of thoughts
and emotions they were going to be experiencing upon reentry. These reports
from past exchange students are precisely why you will be receiving certain
documents and hands-on training over the coming months. When you receive
documents or e-mails labeled with the following symbol, you will know that the
information included pertains to cultural/geographical reentry and/or the reentry
process.

It is our hope that these documents and stints of hands-on training will lead to the
most fulfilling study abroad experience possible.
Sincerely,
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The Cultural Reentry Transition Process: Expert Opinions
Cognitive Dissonance
Some say that culture shock and reentry shock occur because of "cognitive
dissonance" and inconsistencies between current experiences and existing
understanding. Dissonance in its most common context refers to the audible
clash that results when two musical notes are played that just don't work together
(they don't harmonize well). "Cognitive dissonance" has been described as the
internal response (confusion or disorientation) that individuals have when they
don't have the knowledge or understanding necessary to interpret the words,
actions and/or body language of people (or in this case cultures) surrounding
them. In other words, Because of an individual's lack of understanding, she or
he feels uneasy with or disoriented in a place or relationship.

Just as cognitive dissonance may occur when you arrive in your host culture and
persist to some degree (causing "culture shock") until you have developed a
sufficient knowledge-base of the language and culture of your host country, you
may experience cognitive dissonance when you eventually return to your
passport country (this time the dissonance causes "reverse culture shock").
Experts say that one of the primary reasons that sojourners experience reverse
culture shock when they return from study abroad or from other extended travels
is they don't expect to have any communication or interpretation difficulties upon
return "home." However, you may find that the knowledge and understanding
that you gained, which helped you attain cultural fluency during study abroad,
has become second nature, and all of your familiarity of American social and
cultural patterns has been set aside. You may, in fact, find that upon return you
no longer feel fluent in your culture and language of origin. You may even have
a hard time calling this culture "home" that you now clash with.
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And so, the process of gaining fluency in order to transition through and beyond
cognitive dissonance begins again, and again, the culture shock will eventually
subside (Paige, 1986).
Stage Theory of Transition
Another theory <e1bout cultural adjustment and reentry adjustment has become
known as the "Stage Theory. This theory presents cultural (re)adjustment as
happening in 5 stages: involvement, leaving, transition, entering and reinvolvement. Although reentry transition has been linked specifically to the
leaving stage (Schaetti, 1996), this stage makes sense only in context of the
entire five-stage process. Therefore, you will find a brief summary of each of the
five stages, and then a short discussion of why "leaving" may have special
significance.

Transition Stage I: Involvement
If a person is involved in his or her community enough to have a reputation and a
sense of belonging, to be viewed as part of a group by other members of the
community and to have the sense of knowing and being known by others, then
that person is in the Involvement stage. If you know your geographical area well
enough to be able to choose multiple routes from your house to the local mall
depending on the time of day and the traffic relative to that time, and if you
occasionally feel stifled because you are known by so many people and know
exactly what options you have for local (and not-so-local) dining and
entertainment on any given day, then you too are very likely in this stage of your
imminent transition (that is, you haven't really begun to transition). Although at
first glance it may not be clear why Involvement is included in the Stage Theory
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of cultural transition, as we continue to highlight and discuss the remaining
stages it should become clear why this stage is, in fact, foundational and
therefore necessary.

Transition Stage II: Leaving
The Leaving stage is generally a time of celebration and anticipation. Friends
and family are interested in the upcoming plans and destination of the sojourner.
The individual who is leaving receives much attention, and while farewell parties
are planned and carried out, the sojourner is likely in the process of bringing
closure to activities and even to relationships (this need to bring closure to
relationships may be more common with foreign service families and missionary
families because departure will not necessarily mean a predetermined, if even
approximate, return date and reunion as is common with study abroad
participants) Regardless, even study abroad participants will often distance
themselves from relationships and activities in anticipation of an upcoming, longterm separation.

The stage theory also suggests that just as a sojourner may find him or herself
disengaging from relationships in preparation for departure, it is also common for
others to begin to distance themselves in preparation for the departure of the
sojourner. Understandably, friends who are staying home continue to plan and
prepare for their future on the domestic front just as the sojourner begins to
dream about her/his upcoming global adventure(s). As these natural
disengagements happen and new and separate plans are made, feelings of loss,
rejection and isolation may result. Although everyone involved would surely
understand the inevitability of all interested parties moving on in life (if they were
conscious of this possibility, that is), this facet of Leaving can be difficult.
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Transition Stage Ill: Transition
Perhaps the most obvious stage of transition is Transition itself. During this
stage, sojourners may feel waves of anxiety as they learn the ropes of their new
environment and deal with the uncomfortable feelings associated with being a
stranger in a strange land. Proponents of this theory state that despite any
discomfort and tendencies toward instinctual fight; flight or freeze responses to a
large number of unfamiliar social and cultural variables, transition can also be a
time of great creative endeavors. Simply put, if sojourners fight their feelings that
they have no control over their circumstances, if they hide from the "new" rather
than meeting it face to face, then healthy adaptation may be impossible to attain.
However, if the unfamiliar, sometimes anxiety-provoking situations are met as a
challenge, individuals are more likely to engage their creativity and curiosity and
develop into healthy, happily adjusted members of their new communities.

Transition Stage IV: Entering
Entering, according to stage theorists, is most unlike the Involvement stage than
any of the others, in that this period lacks all the relational ties indicative of being
an involved member of a community. During this stage, the sojourner feels most
vulnerable and isolated. This is a time of frequent introductions to new people
and places, and due to unfamiliar social and environmental cues, the sojourner is
most at risk of misinterpreting or overanalyzing words, voice tones, body
language and overall intentions of involved members of the new, seemingly
strange community. Misinterpretation may lead to over-sensitivity, which may in
turn drive the sojourner to feel more negative than positive about their new
surroundings and may cause him or her to feel offended or even targeted. Past
sojourners have noted that during this stage, despite feelings of fatigue and other
symptoms of culture shock, they were primarily focused on finding friends.
Reportedly, establishing relationships, even one relationship, is the first step
toward transitioning beyond Entering into Re-involvement.
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Transition Stage V: Re-involvement
This stage is basically identical to Involvement in that it is marked by feelings of
belonging, fulfillment and affirmation. When an individual has reached Reinvolvement, he or she knows and is known by other members of the community.
A sense of belonging and security is indicative of this Stage. If the sojourner is in
her/his new environment long enough to fully experience the fifth stage, experts
suggest that reentry into her/his passport country may be much like entering the
host country, and therefore may result in re-experiencing any and all of the
transition stages previously explained.
(Pollock 1990)

The Extended U-Curve Theory
To understand the extension of the "U-Curve," it is first necessary to understand
the U-Curve theory itself. In short, developers of the U-Curve theory, believe that
cultural transition begins with an emotional high (the top of one side of the U)
upon arrival in a new, unfamiliar culture; that high is then proceeded by a phase
of emotional let-down described as a "period of disillusionment" moving the
individual down the curve; and then the lowest part of the U-curve is reached.
This low point, according to U-curve proponents, is what is commonly known as
"culture shock." As the sojourner adjusts to the cultural differences, she or he
moves up the other side of the U-curve. The arrival at the top of the opposite
side of the U has been described as the achievement of cultural adjustment
(Table 1).

The researchers who first proposed the U-curve theory suggested that since
returning to one's passport country requires further cultural adjustment (or
readjustment), that adjustment should also follow the U pattern, thus making a
new theory of reentry which will be called the Extended U-Curve (Table 2).
When testing this latter theory, researchers found that the transition process of
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reentry does follow a similar U-curve in terms of emotional highs and lows
leading to adjustment, however the "U" looks different in that the initial high tends
to be shorter lived, the low (previously defined as "culture shock") comes on
more quickly and lasts longer, and the final up-side of the U was described as
being a time of average, not high or low, feelings.
(Gullahorn and Gullahorn, 1963; Adler, 1981)

Initial emotional "high

Cultural adjustment

Initial emotional "high

Cultural readjustment

t
Culture shock

Long low period or "reverse culture shock"

Table 2: The U-Curve of Cultural Reentry

Table 1: The U-Curve of Cultural Transition

Transition

Common Themes Among the Theories
To prevent confusion over which of the theories to believe or what to expect in
terms of cultural adjustment while abroad and upon return, all theories agree on
a few basic ideas.

First, regardless of which theory we are talking about, one common thread binds
them all together: the less you expect to experience culture shock when you
return to the United States from study abroad, the greater your chances will be of
experiencing excess hardship as a result of the reentry shock.
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Second, reverse culture shock is a pretty normal part of coming back "home"
after you have been overseas for an extended period of time (i.e. Beware of
thinking, "aw, that won't happen to me ... ").

Third, although reverse culture shock is no more fun to go through than culture
shock, you WILL get through it. The fact is, study abroad often has a significant
impact on sojourners, making them feel like they are completely different people
when they return than they were when they left. You too may feel like a different
person when you get back to the States, but don't fear these changes; they make
you a deeper person who is more in tune with the world around you. As
readjustment/re-involvement happens, cognitive dissonance lessens, and you
will come to appreciate your new way of seeing the world around you. It just may
take a little while.
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Dear future exchange student,
As a part of your study abroad experience, you will be given the opportunity to
select a favorite, trusted teacher, school administrator or another adult leader to
support you while you are overseas. Although you may correspond with this
individual as much and as often as you wish, you will only be asked to
correspond formally on an occasional basis. As an organization, we wish to
make your study abroad experience and your reentry into the United States as
pleasant and growth-filled as possible, and we believe that the intentional
formation of this Sponsor-Student relationship will help in achieving these goals.
Please fill the following blanks with your personal information, and then read the
directions for each of the three main sections (found on the following pages)
before proceeding.
Thank you!

Your Name:. _ __
Your Host Country: _ __
Month and Year You Will Depart for Study Abroad: _ __
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Directions: Complete Section I, Section II OR Section Ill below.
Section I

Directions: Complete this section once you have found a teacher to act as
sponsor during your study abroad experience and upon your return to the United
States. Although finding or choosing a sponsor teacher may be difficult, we
highly encourage you to seek out an individual to fill this position. This may be a
favorite teacher or administrator from the high school you currently attend, or it
may be a past teacher with whom you have maintained contact and continue to
see on a regular basis.

Your Sponsor's Name: _ __
School Where Your Sponsor Teaches or Works _ __
School Address: _ __
School Telephone Number_ __
Home or Cell Phone Number of Sponsor_ __

Section II

Directions: Complete this section only if (1) you are unable to find a teacher or
school administrator to act as your sponsor and (2) you are opting to ask a
mentor-adult who is not part of your school staff to sponsor you during your study
abroad experience and upon your return to the United States. Please make sure
that this individual is someone that you have known for at least one year.
Your Sponsor's Name:. _ __
How do you know this person? _ __
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Sponsor's place of employment (if applicable): _ __
Work address (if applicable): _ __
Sponsor's work phone: _ __
Home or Cell Phone Number of Sponsor_ __

Section Ill

Directions: complete this section only if (1) you are unable to find a teacher or
school administrator to act as your sponsor; and (2) you are not opting to ask a
mentor-adult who is not part of your school staff to sponsor you during your study
abroad experience and upon your return to the United States. If you complete
Section Ill, a local area representative or another individual will be assigned to
act as your sponsor. Having a sponsor selected for you may be less convenient
and desirable for a number of reasons as it will be necessary for you to be in
contact with this individual both while abroad and once you have returned to the
United States.
I am unable to select a teacher or other adult to act as my sponsor during and
after my study abroad experience. With the understanding that I will be
maintaining contact with this individual throughout my time abroad and following
reentry to the United States, I, the undersigned and my parent or guardian, give
your organization permission to assign a sponsor of your choosing.

Student

Parent or legal guardian of student
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Sponsor Teacher Information and Permission/Acceptance Form

1. Name of student participating in study abroad _ __
2.YourName _ __
3. Relationship to Student _ __
4. For how long have you known this student? _ __
5. Name of the school at which you teach
5. Address of your school: _ __
City: _ __
State, Zip: _ __
6. Address at which you would prefer to receive printed materials (if different from
above) Street: _ __
City: _ __
State, Zip: _ __
7. E-mail Address: _ __
8. Daytime phone:

Evening phone:

Cell phone: _ __

9. If given the choice, I prefer to be contacted by: 0Telephone

DE-mail

10. If circumstances were to prevent you from fulfilling the role of mentor teacher
for this student, whom would you recommend to take your place (We recommend
discussing this with the student before proceeding)? _ __
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Goal-Setting
When you have completed this worksheet, please return it with the other
requested materials in the pre-addressed envelope provided. You may also
access and complete electronic versions of the worksheets on line at

www. __ .com. We also recommend printing a copy of your responses to keep
for personal reference.
Directions: During the months that you are about to spend in your host country,
you will encounter many people, beliefs, traditions, ideals, daily habits and
lifestyles that are different from your own. It is possible that, from time to time,
you may experience discomfort, fear, or other nerve-racking cultural tendencies
that add up to "culture shock." Although you may find it hard to believe right now,
when you return to the United States in several months you may find certain
aspects and traditions of American life disconcerting as well. One of the best
ways to deal with culture shock and reentry shock is to set goals that will keep
you focused and remind you that you are living with purpose (people sometimes
feel a little wayward during these periods of shock). For this reason, we would
like you to use the following space to set and/or discuss your overall goals for
study abroad (you will be given the opportunity to set goals for life back in the
United States closer to the end of your sojourn). You may find it helpful to
consider the following questions as you set your goals:
Why do you want to study abroad?
What are some norms (beliefs, traditions, daily rituals, etc.) that differ between
U.S. citizens and members of your host-culture?
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Directions: Based on your answers to the questions on the reflective
questionnaire included in this packet, what skills or personal tools do you foresee
needing when you face personal challenges while abroad? Below you will find
space to define several potential hurdles and room to state specific goals that will
help you cope when you are faced with those hurdles. If you need more space,
feel free to use the baek of the sheet or to attaeh extra pages.
Potential area of concern

Goals (things you will do to get beyond the area of
struaale)
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Pre-Departure Reflective Exercise

Directions: Please complete the following questions (use the back of the paper
or additional sheets if you need more space). This is not a test, and there are no
wrong answers (well, unanswered questions might be considered "wrong.")
Please answer each question to the best of your ability. Once you have
responded to all of the questions, please return the questionnaire in the
enclosed, pre-addressed envelope. You may find that you continue to think of
more to write even after you have returned the questionnaire. We would highly
recommend that you keep a journal and continue to reflect during the days and
weeks leading up to your departure and throughout your time abroad.
From University of the Pacific's What's Up with Culture? Website
I. What are three (or more) things that you are most looking forward to about
studying abroad?

1.
2.
3.
Others:
II. What are three (or more) things that worry you about going overseas?

1.
2.
3.

Others:

Ill. What are three (or more) things from home that you will miss when you are
abroad?

1.
2.
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3.
Others:
JV. What are three (or more) things (people, places, activities, etc.) from home
you think you will miss least when you are abroad?
1.

2.
3.
Other:
V. I think that my biggest challenge while overseas will be:

Adapted from La Brack, 2003, Module 1.1.
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Dear (Name of Sponsor Teacher) ,
Hello! On behalf of _ _ _ , thank you for agreeing to serve as a Study Abroad
Sponsor Teacher for

. Over the coming months you will periodically

receive information about the experiences, joys and struggles that study abroad
participants commonly experience. It is the hope of our organization that by
providing you with training, personal communication and helpful reference
materials, when

returns from

sojourn

will be in contact

with at least one person, namely you, who has an understanding of
potential reentry struggles and useful coping mechanisms. Based on research
trends focusing on cultural reentry shock, we also believe that the existence of
healthy and predictable intrapersonal relationships upon return to a student's
home culture will significantly assist in making a smooth and positively growthfilled reentry.
We look forward to interacting with you over the coming months. Periodically, we
will be sending out information relevant to the cultural transition that

is

likely to be experiencing. In the meantime, please feel free to contact our
organization if you have questions or concerns regarding your role as Sponsor
Teacher.
Kindest Regards,
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5-Stage Training Overview for Sponsor Teachers
Stage I: Pre-departure Reentry Training
Purpose: To begin to build a firm foundational understanding of the causes and
potential consequences of "reentry shock."
Procedures: To achieve this purpose, the student will be introduced to the
concepts of cultural identity and reentry shock and will be directed through the
processes of goal-setting and reflective journaling
Stage II: Mid-Sojourn Reentry Training
Purpose: To build an awareness of changes taking place within and around the
student (mentally, emotionally, culturally and interpersonally) and in the students'
home country (socially, politically, etc.)

Procedures: To achieve this purpose, the student will receive updated suggested
reflective journaling topics. The student will also be encouraged to communicate
with the folks at home in a way that will create connections for the student once
he/she is back in the United States.
Stage Ill: Pre-Reentry Training
Purpose: To continue to build toward a healthy reentry to the student's passport
country by encouraging culturally relevant goodbyes and further reflection on
personal change.

Procedures: To achieve this purpose, the student will be encouraged to ask
questions to find out what is a culturally acceptable way of saying "goodbye."
Reflective journaling and introspection will continue to be encouraged and
facilitated through the provision of new suggested journaling topics.
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Stage IV: Reentry Training
Purpose: To encourage students to enjoy the "honeymoon" phase of being home
while also reminding them of the importance of reflective journaling and personal
introspection. During this stage students will also be encouraged to maintain
connections with friends overseas while redeveloping reentry relationships.
Procedures: To achieve this purpose, the student will not be given any further
materials, nor will they take part in any type of in-person training (unless they
request a meeting). They will simply be encouraged to enjoy the "honeymoon"
and to keep on journaling.

Stage V: Post Reentry Training
Purpose: To help students make connections between life abroad and life at
"home." To encourage and facilitate networking between individuals who have
the shared experience of having lived abroad. To help students recognize
coping and adjustment skills established during their cultural transition abroad,
and to help them figure out how to utilize those skills now that they are back. To
provide a safe place for students to decompress who are experiencing reverse
culture shock.
Procedures: To achieve this purpose, the student will be encouraged to attend a
weekend-long retreat or other multi-day training session to be facilitated by the
sending organization. During this final training session, students will have the
opportunity to network with others whose lives have been affected by
international relocations for extended periods of time. This retreat will give
returned students the chance to dialogue with other sojourners, and to learn how
to employ culture-shock coping mechanisms by looking at the United States as a
foreign culture.
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Stage I-Pre-Departure
In-Person Training
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Ice Breaker: 10 Minute National Bingo Challenge
Note: If this training is to occur in conjunction with a pre-field orientation seminar
the ice-breaker may not be necessary, as students may already have spent
several hours getting to know each other. However, trainers may want to
incorporate this quick activity as a way to get students up and motivated and to
create some mental separation between other information and reentry
information. If you are holding a national pre-field orientation, you can put a spin
on the game, having students find a person who comes from each of the states.
Directions: After providing students with a pre-labeled "Bingo" card (see the
example card on the next page), provide them with the following instructions:
"You have 7 minutes to find people who have been to each of the States listed on
your card. When you find someone who has been to a particular state, have
them initial that box on your card. Each person in the room may only sign your
card once. When you think that you have (legally) filled all the boxes on your
card, yell "Blackout!" so that everyone can hear you, or run up to the stage and
let one of the leaders know. The winner will receive .... "
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The National Bingo Challenge!
AL

WA

KS

MO

IL

rJ_j
,----I

~I

NH

NJ

FL

HI

TX

,-I

,-I
.-I

r,..?

CA

NV

SC

OH

MT

.)

'_)

; _,.I
("'

ME

WV

AK

AZ

GA

AR

CT

ID

IA

LA
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American Culture Questionnaire
Cultural norms are ideals, traditions, perspectives, communication tendencies
and other aspects that are common among members of a single society.
Make a list of several things that you might consider to be some American
cultural norms next to the bullets provided below:

Based upon what you know of your soon-to-be host country's culture, imagine
that you are a member of that society and entering the United States for the first
time. Describe how you might view two or three of the items listed above (What
might you feel? What might you do or say in response to those feelings?).
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Activity: Discovering Your Own Cultural Identity
Recommended Timeframe: 60-90 minutes
Required Materials: butcher paper, a large number of colored felt-tipped pens,
tables or hard floor to be used as a writing surface
Arn:-essing Prior Knowledge: When you think about the word culture, what sorts

of things come to mind?

Part I: Accessing prior knowledge
Instruction for trainers: Direct students to break into groups of 4-5 people (or you
can simply have them "number off' to form groups if you prefer}, and have them
take about five minutes to make any necessary introductions. Have one member
from each group come forward to get a box of felt-tipped markers for their group.
Have another team member come forward to collect 2 large sheets of butcher
paper.
Directions for sojourners: Working in your groups four or five people and using
the paper and pens provided, you will have 10-15 minutes to come up with a
visual composite of your groups' concept(s) of culture. The only rule other than
"use good judgment" is this: you cannot use written words in your creation.
Instruction for trainers: After participants have had 10-15 minutes to work on their
drawings, instruct them to set the poster aside, trading it for a clean sheet. Then,
provide the following directions:
Directions for sojourners: Continuing to work with your same group, and using a
fresh sheet of butcher paper, take 15 minutes and come up with another visual
composite, still using no words. This time though, you are to come up with a
picture or a group of pictures that show what you think of when you hear the term
American culture.
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Instruction for trainers: After participants have had time to work on their drawings

(adjust time as necessary) instruct everyone to stand up where they are, and
leaving the paper and pens in place, relocate to a different group's "creative
definitions of culture/American culture."

Part II
Directions for sojourners: After taking a moment to study the first "creative

definitions" posters (ask the creator-group if you are unsure as to which was
drawn first) in front of you, label the drawings with any culture-associated words
that come to mind. You will have approximately 5 minutes to complete this task.
Instruction for trainers: Once participants have had a moment to contemplate

their peers' creative representations of culture and to label the posters, have
them turn their attention to the other sheets: the creative representations of
American culture.
Directions for sojourners: Again, once you have had a moment to study the

second poster, go ahead and label it with any culture-words that come to mind.
Instruction for trainers: After participants have had time to label both drawings,

have them stand and relocate once more to a set of posters they have not yet
visited. Provide every group with one red and one black felt-tipped marker (each
with an extra-thick tip if possible). Provide 5 to 7 minutes for the following task.

Part Ill
Directions for sojourners: Once you have taken a moment to contemplate the

new posters before you, determine (as a group) if any of the pictures or labels
seems to indicate stereotypes (instructors may wish to have an example to
model). Using a black pen, draw a thick, black circle around those words and/or
pictures that indicate a stereotype. Now, look at the pictures and words again,
and (as a group) determine if anything presented on the paper seems to point
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toward cultural bias. Circle any such words or images with a thick, red line. You
may find that some words or pictures end up with both a red and a black line
around them.
Part IV: Demonstrating development of new knowledge and/or greater
understanding through interpersonal communication

Instruction for trainers: When students take a break, it is recommended that the
posters be hung in a main meeting area so they may be perused throughout the
remainder of the training. In the mean time, gather all students back together
and discuss the following questions:
1. Did you notice any stereotypes or cultural bias (like opinion words describing
cultural attire or a cultural ritual, etc.) present in the drawings? If so, please
share what you observed.
2. Once you started evaluating another group's drawings for stereotypes and
biases, did any of you suddenly realize that you had stereotyped
someone/something or used bias in labeling the other drawings? What feelings
were associated with that discovery?
3. Reflect back on the time that you spent drawing back in the beginning of the
activity. How did creating a picture of culture compare to creating a picture of
American culture? For those of you who found it more difficult, what made it hard
to describe American culture?
Conclusion

This activity was an exercise in looking at the world through the eyes of another
human being, another cultural human being. What you just learned was a skill
that we would recommend employing when you begin to feel alienated or
conspicuous during your transition into your new life abroad, or during your
reentry. It is common to feel indignant when you sense that no one understands
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you, or worse, that nobody wants to understand you when you are in the midst of
a major cultural transition. Perhaps you will find some relief from your
frustrations if you will take time to try to imagine the situation from another
person's perspective. What are they seeing in me? If my best friend had come
up to me and said that before I had lived abroad, how would I have reacted? Is it
any wonder that she looks confused, since she was here the whole time I W~§
there? Surely she must not really "get" why my political opinions have changed
so much since she has not been in a place to hear all the rotten opinions about
the American government from a whole bunch of people who have watched noncensored war-footage for as long as the current war has gone on.
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Activity: Getting Better Acquainted With the Concept of Reverse Culture Shock
Directions: Choosing a segment or a combination of segments from one or more
of the videos listed below, provide a "live" example of what reverse culture shock
looks like. After showing the video clip(s), have students break into pairs or
triads (groups of three) to answer the following questions; then, after
approximately 1O minutes,

gather the entire group back together and have

several volunteers share their group's responses. Allow discussion to continue
for as long as students have questions or input (for up to 25 minutes or the
amount of time you have predetermined).
Discussion Questions
1) In what way(s) was the character in the video clip experiencing culture shock
in reverse?
2) What do you think you would have done if you had been in that person's
place?
3) How do you think you would have responded to him/her if you had been
friends before they went away?
4) How drastic an experience do you think that you would have to have in order
to be so "shocked" by "home?"
Suggested Video Options
Castaway, Alias (Early Season 3), Mean Girls, Memento (?), Contact (final
scene) ...
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Identifying Reverse Culture Shock in Relation to Culture Shock
Directions: This is the last discussion point before formally introducing reflective
journaling. Trainers are encouraged to keep this simple and brief by encouraging
students to watch for signs of culture shock when they arrive in their host
countries, to write down what they learn about themselves, and to pay attention
to how they responded and what coping strategies they used to get oeyot'id the
culture shock.

1.33

81
Journal Guide Cards
Directions: Pass out the pre-made, laminated journal guide cards and Y:z page
journal guides to students (see Trainer Instructions for information on how to print
and assemble journal guide cards). The journal cards are intended to be
business card size so that students can easily keep them in a purse or wallet
where they will have a better chance of being reminded to look at them on a
regular basis. The Y:z-page guide provides more specific areas to write about,
and is made to conveniently fit in the inside cover of a standard-sized journal.
Explain: the importance of introspection and reflective journaling in getting the
most out of the international experience.
Explain: journaling provides a way to separate yourself from emotional reactions
so that you can look at situations logically. Also, keeping a journal while you are
overseas will provide you with a great comprehensive record of your study
abroad experience!
Most students will be expecting to experience some culture shock, so it may
help to explain to students that journaling is a way that has proven effective in
not letting culture shock get the best of the sojourner. Please explain that this
will also be a useful tool when they return to the United States and (potentially)
go through reverse culture shock.
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Stage I Journal Guide Card Example (Magnified)
See following pages for actual size.
Your
Organization's
Logo
Study

/

Who are your friends at home
building relationships with?
/ Feelings regarding relationship
shifts

Allroaa Journal Gu1ae
Q Changes in your passport

Q Self Reflection

/
/
/
/
/
/

Personality
Tendencies when under stress
Relational strengths and
weaknesses
Fears/Anticipations
Lessons from past travel
Personal areas of change

country
Q Communication

/

/
Q

/
/
/

/

Relationships & Activities
Significant others (changes)
What are you missing out on?
What are you doing that
friends/family at home are
missing out on?
Who are you building
relationships with now?

/

1.35

What have you shared with
people in your passport country
about your experiences? What is
their understanding of your
experiences?
Who do you communicate with
most (i.e. who has the most upto-date information about your
experiences?
Family Issues (Host and Home)

Your
Organization's

Organization's

Your
Organization's

Your
Organization's

Logo

Logo

Logo

Logo

Study Abroad Journal Guide

Study Abroad Journal Guide

Study Abroad Journal Guide

Study Abroad Journal Guide

o Self Reflection
/ Personality
/ Tendencies when under
stress
/ Relational strengths and
weaknesses
/ Fears/Anticipations
/ Lessons from past travel
/ Personal areas of change

o Self Reflection
/ Personality
/ Tendencies when under

Relationships & Activities
Significant others (changes)
What are you missing out
on?
/ What are you doing that

'- Relationships & Activities
/ Significant others (changes)
/ What are you missing out
on?
/ What are you doing that
friends/family at home are
missing out on?
/ Who are you building
relationships with now?

Q

/
/
i.,,
0\

Your

friends/family at home are

/

missing out on?
Who are you building
relationships with now?

stress
/
/
/
/

Relational strengths and
weaknesses
Fears/Anticipations
Lessons from past travel
Personal areas of change

'- Self Reflection
/ Personality
/ Tendencies when under
stress
/ Relational strengths and
weaknesses
/ Fears/Anticipations
/ Lessons from past travel
/ Personal areas of change
'- Relationships & Activities
/ Significant others (changes)
/ What are you missing out

on?
/

/

What are you doing that
friends/family at home are
missing out on?
Who are you building
relationships with now?

!

o Self Reflection
/ Personality
/ Tendencies when under
stress
/ Relatiomal strengths and
weaknesses
/ Fears/Anticipations
/ Lessons from past travel
/ Personal areas of change
o Relationships & Activities
/ Significant others (changes)
/ What are you missing out
on?
/ What are you doing that
friends/family at home are
missing out on?
/ Who are you building
relationships with now?

(..

0

...C:
:::i
DI

G')
C:

C:
Cl)
(")

...C2.
,,...
0
DI

....:::i

-~
X

.i,.

0

C"
Cl)

,:,
:!.

....:::i
Cl)

C2.
C"
C:

!:!!.
:::i
Cl)

U)
U)

0
DI

a.
~U)

- "'
~

X
c.,

~

00

··1-.

/
/

Who are your friends at home
building relationships with?
Feelings regarding relationship
shifts

Q Changes in your passport

country
Communication
/ What have you shared with
people in your passport
count!)' about your
experiences? What is their
understanding of your
Q

/

I" Changes in your passport

i
I/ Who are your friends at home II / Who are your friends at home
I building relationships with?
! building relationships with?
i / Feelings regarding relationship I/ Feelings negarding relationship
! shifts
I shifts
I
'
IQ
Changes in your passport
ic, Changes in your passport

; country

: country

i

I

I

;o Communication
1
,,,., What have you shared with
people in your passport
1
i
count!)' about your
experiences? What is their
understanding of your

iO Communication
!/ What have you shared with
i people in your passport
count!)' about your
experiences? What is their
understanding of your

'IO Communication

I.,,, :~ ar: your friends at home

I

building relationships with?

!/ Feelings regarding relationship
i

shifts

i

I

experiences?
, experiences?
1
Who do you communicate with j/ Who do you communicate with
I
most (i.e. who has the most
most (i.e. who has the most
I
up-to-date information about
up-to-date information about
I
i your experiences?
your experiences?
Family Issues (Host and
i / Family Issues (Host and
:
Home)
Home)

i/

I

/
l;.)

-.l

i

J.'

j/

[_ __

i

country

/

I
j

:

i
experiences?
Who do you communicate with
!
most (i.e. who has the most
I
up-to-date information about
1
your experiences?
Family Issues (Host and
,
Home)

j/

I/

What have you shared with
people in your passport
count!)' about your
experienoos? What is their
understanding of your
experien~s?
Who do you communicate with
most (i.e. who has the most
up-to-date information about
your experiences?
Family Issues (Host and
Home)

c...
0

.,

C:

:,

!!!.
G')
C:

C:
(I)

(")

.,
I>)

C2.
[lJ
I>)

0

;,;"

x

-""I
-I

0
C"
(I)

.,
s·

-0

( I)

C2.

C"
C:
1/1

s·

(I)

1/1
1/1
0

.,
I>)

C2.

1/1
ji;j"

"'
(I)

~

x·

~

00
.j:,.

85

...

"1um111n

Study Abroad Journal Guide

Self Reflection
/
/
/
/
/
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Relationships & Activities

Personality
Tendencies when under stress
Relational strengths and weaknesses
Foers/Anticipations
Lessons from past travel
Personal areas of change

/
/
/
~

/
/
/

Changes in Your Passport country
/ Economics
/ Political
/ Military
/ Laws

Significant others (changes)
Changes in your family
What are you missing out on?
What are you doing that friends/family
at home are missing out on?
Who are you building relationships with
now?
Who are your friends at home building
relationships with?
Feelings regarding relationship shifts

Communication
/

/
/

What have you shared with people in
your passport country about your
experiences? What is their
understanding of your experiences?
Who do you communicate with most
(i.e. who has the most up-to-date
information about your experiences)?
Family Issues (Host and Home)

Note: for the purpose of meeting project formatting requirements, all journal
guide documents have been either reduced in size or magnified. For printable
documents in recommended size, please refer to Enclosed CD.
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Directions for training facilitators:
1. Pass out Goals worksheet that students completed and returned with other
pre-departure worksheets.
2. Dividing students into pairs, have them share with one another one or two
areas of concern that they were able to identify when filling out the worksheet.
3. Then, have them discuss any new concerns that

nave arisen since they filled

the sheet out.
4. Finally, have them discuss their ideas for dealing with those areas if problems
come up, or begin to come up.
5. Have one or two volunteers share an area of concern and how they see
themselves dealing with the (potential) problem.
6. Give sojourners approximately 3 minutes to write down any notes or
reflections from their small-group time.
7. In effort to encourage communication between students and their sponsor
teachers, it is suggested that students be provided the time and materials
necessary to write thank you notes to their sponsors. To ensure that cards
are sent in a timely manner, trainers are also encouraged to pre-address and
stamp the envelopes so that they can be collected as soon as they have been
written, and sent shortly thereafter. This activity should not take more than 15
minutes.
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STAGE II-MID-SOJOURN

The following is a checklist of recommended tasks to be carried out in
conjunction with Stage II: Mid-Sojourn Training.
D Send the following documents to students when they have reached the halfway point of their sojourn.
o Telling It Like It Is
o Cultural Adjustment Barometer
D Call all exchange students in your charge to check-in and find out how they
are doing and if there are any adjustment issues that need to be addressed.
D Encourage students to be in correspondence with their sponsor teachers.
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Stage II Trainer Instructions
This is a very light stage of training, as it is generally during this time that
students are putting all of their energy into adjusting to life abroad and getting
beyond the shock of living in a foreign culture. The purpose of the following
assignments is twofold: 1) to simply help keep students in tune with their cultural
adjustment processes while abroad. Then, with a little continued prompting from
you, when they return ta the United States, they will ideally be able to make
connections between the initial cultural adjustment and the reentry cultural
adjustment, employing similar coping and adjustment strategies as necessary;
and 2) to continue to encourage and prompt your exchange students to be
introspective and to write reflectively.
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Stage II-Mid-Sojourn
Mailed Documents
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Where are you on the Cultural Adjustment Barometer?
Think for a moment about the changes you have
experienced since you first decided to study abroad
and since you first arrived in your host country. Do
you remember wondering if you would ever feel like
you belonged? Or perhaps you best remember the
feelings of dread that hit you every time you had to
find your way from point A to point B on public
transportation. Regardless, at some point everyone
who is having a normal overseas living experience has
to have a time of cultural adjustment. The specifics of this adjustment process
vary from person to person as does the amount of time that it takes to feel "at
home." Now, take some time to evaluate your own experience. Where would
you place yourself on this "cultural adjustment barometer?"

Use the blank diagram below to gauge your own situation. On the lines
surrounding your barometer, explain your decision in this matter.
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Telling It Like It Is
Your assignment is simple: Write a letter to someone in your hometown such as
your sponsor teacher, a parent or friend (or, if you will not be returning to the
same place when you fly back to the United States, write to someone else who
you will see regularly once you are back. Of course you are welcome to write as
long or as brief a letter as you wish, but at minimum, please describe your culture
shock experience to the intended recipient and explain how you have coped with
your cultural adjustment (what has been easy, difficult, funny, etc.) since you
arrived in your host country, and specifically, what you have done to get beyond
any homesickness, changing friendships, language frustrations, etc. that you
have experienced while abroad. Please also write about one first impression that
you had that has changed.
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Stage II-Mid-Sojourn
In-Person Training
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There will be no official in-person training for this stage. However, your
organization representatives in each host country are encouraged to make
contact with each student individually to determine if there are any individual
needs that should be responded to.
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STAGE Ill-PRE-REENTRY
The following is a checklist of recommended tasks to be carried out in
conjunction with Stage I/I-Pre-Reentry Training.
Mailed Correspondence

D Send the following documents to students one to two weeks prior to in-person
training
o

Pre-Reentry Reflective Exercise

o

Revisiting the Cultural Barometer

o Winding Down
o The Culturally Appropriate "Goodbye"
In-Person Training
The in-person training segment of Stage Ill should take place two to three weeks
prior to students' departure for their passport country-it is suggested that this
training be held as either a full-day or overnight event, and that trainers include it
as part of a sight-seeing or adventure outing. For instance, if you are training a
group of students in Australia, you may want to propose a special trip to the
coast or to the outback for all students who will be departing at the end of the
term. If that is, in fact, what you choose to do, then it is suggested that training
be spread out throughout the day or weekend.

D As the first formal training activity, provide students with the following
documents:
o

Thoughts About Leaving (completed during Stage I)

o Pre-Departure Goals (completed during Stage I)

D See individual documents for further directions
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Stage Ill-Pre-Reentry
Mailed Documents
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Pre-Reentry Reflective Exercise
Directions: Please complete the following questions (use the back of the paper
or additional sheets if you need more space). This is not a test, and there are no
wrong answers (well, unanswered questions might be considered "wrong.")
Please answer all the questions to the best of your ability. Once you have
responded to each question, please return the questionnaire in the enclosed,
pre-addressed envelope. You may find that you continue to think of more to
write even after you have returned the questionnaire. We would highly
recommend that you keep a journal and continue to reflect during the days and
weeks leading up to your departure and throughout your time abroad.

I. What are three or more things that you will enjoy most about being back in
the States?

1.
2.

3.
Other:

II. What are three things that you will like least about being back in the States?

1.
2.
3.

Other:
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Ill. What are three or more things that you will miss most from your host country?
1.

2.
3.
Other:

IV. What are three or more things (people, places, activities, etc.) you will miss
least from your host country?

1.
2.
3.
Other:

V. In what ways have you changed since you left your passport country?

1.
2.
3.
Other:
My greatest single challenge once I am back in the States will be:

Adapted from La Brack, 2003, Module 1.1.
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Revisiting the Cultural Barometer
Now that you have been in your host country for so long, how adjusted do you
feel? Are there still times that you feel like you stick out like a sore thumb
because of your skin color or American accent? Do you actually forget
sometimes that you have not lived here your whole life? Do you have a difficult
time finding words in English, or do you still struggle to express yourself in the
language of your host country? Go ahead and draw an arrow to the point on the
"Cultural Barometer" that you think best describes your current level of
adjustment. Then, take some time to explain what makes you feel that way in
the space provided.
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Things to Do as Your Time Abroad Winds Down

Building memories is one of the joys of overseas study, but before long your daily
routine becomes just that - routine! So, if you have not already done so, you
should record as much of your everyday life as you can, especially those
ordinary places, people, and things you want to remember. This might include:

•

collecting photographs (film, digital, VCR)

•

buying popular music CD's

•

buying local handicrafts

•

buying postcards of your favorite places

•

even learning to cook a dish you like

•

taking or drawing pictures of the street you live on, your bedroom, favorite
restaurants, public transportation that you've used everyday, your church,
a local park, your neighbors, classmates, monuments, regional foliage,
unique street signs, etc.

•

and of course, journaling. Journaling is a great way to keep track of
people you have met, people you have seen, and how all of your
experiences have changed you.

Adapted from La Brack, 2003, Module 2.1
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Saying a Culturally Appropriate "Goodbye"

As your overseas journey begins to draw to a close there are a number of simple
but important things you can, and should, do to make sure you bring proper
closure to your adventure. These range from taking last minute photos and
getting addresses of overseas friends to being sure to say your goodbyes in a
culturally appropriate manner.

One of the most neglected aspects of an overseas sojourn is the way one goes
about taking leave. Nobody likes to say goodbye and many study abroad
students put it off until it is either too late altogether or they rush through the
process. This is a big mistake.

If you have made any friends or acquaintances while abroad, had a favorite
teacher, got to know a local shop-keeper, or established any regular relationship
which was mutually important, then it is very important that you show respect and

acknowledge the bond properly. This is especially important when it comes to
your host family!

It may be that there is a particular custom in your host country for leave-taking
that you may not be aware of. We would highly recommend that you ask a friend
or mentor, someone you feel comfortable talking to, about it. For example, in
Germany it is customary to give your own bon voyage party to which you invite
your friends or fellow students! In some cultures, distributing small gifts to those
you are leaving is appropriate. In other countries, the opposite may be true -- the
one departing is often given a small token. If you leave abruptly or without
adequate notice, this may be considered very poor manners. A gift of a
photograph that you have taken may be a wonderful way to leave a memory of
yourself behind. Understand, every culture has its own rules on the appropriate
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way to bring closure. Doing the culturally sensitive thing is likely to be greatly

appreciated and remembered by those left behind.

When the time comes to depart and return home, it is very important to say
goodbye to all those places as well as the people who have become part of your
life. A last visit, and taking the photos that you have forgotten until now, brings
closure to your stay.
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Stage Ill-Pre-Reentry
In-Person Training
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Instructions for "It Seems Like a Lifetime Ago: Think-Pair-Share Questions
As the first formal training activity, provide students with the following documents:
•

Thoughts About Leaving (completed during Stage I)

•

Pre-Departure Goals (completed during Stage I)

Then, after giving students a few minutes (5-10) to look over what they wrote,
provide them with the Think-Pair-Share questions, have them spend three or four
minutes THINKing and writing on their own, and then have them PAIR up and
discuss what they thought/wrote about. After about three to five minutes (the
time frames are really up to the discretion of the trainer), have each pair SHARE
one or two of their observations or insights. If you only have 2 or three students
in the group, have them all work together during the "pair" segment and then
share with you and anyone else who is helping or taking part. If you have only
one student with you, it is recommended that you make things less formal so that
the student doesn't feel awkward or put on the spot. In the event that you have
only one student with you, you can simply return the documents and then have
an informal discussion about what they found, or ask the questions from the
think-pair-share activity.

Note: Leaders, if you have been on an extended sojourn similar to what these
students are experiencing, this would be a great time to start building community
by sharing some of your memories from before you left your passport country
and how you felt after having been in your host country for a number of months.

3.09

105

It Seems Like a Lifetime Ago ...
(Think-Pair-Share Questions)
Directions: Look over the documents that have just been returned to you. These
are questionnaires that you filled out prior to leaving the United States. Take the
next few minutes to think and write about the following questions:
1) In regard to the "Thoughts About Leaving" worksheet, what kind of feelings
came up when you read your answers?
2) Once you arrived in your host country, how long did it take before you stopped
missing things from home (or did you stop missing those things)?
3) Which of your "Pre-Departure Goals" have you accomplished while you've
been overseas?
4) Were your goals realistic?
5) Other thoughts
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While You Were Away: Overview of Recent National and World Events
Trainer Instructions: The purpose of this discussion is to help sojourners
anticipate possible changes in their passport countries, while preventing an
undue amount of shock at changes that have taken place. Obviously, the
contents and length of this discussion will largely depend upon the events that
have taken place over the course of the students' time away from their passport
country(ies). In other words, students returning to the United States a few short
months after September 11, 2001 would be likely to have a great deal to say
about potential changes in comparison to a group of students who have studied
abroad during a relatively quiet year. It is also a good idea to touch on the
subject of changed relationships with and among friends and family while the
students have been abroad.
Nonetheless, trainers are encouraged to keep newspaper clippings and
take note of events that might be worth discussing when this stage of training
happens.

Examples of discussion questions might include:

1) How do you think the terrorist attacks might have impacted the United States
as a whole?
2) Do you think the drop in the value of the US dollar will change how people in
the States spend their free time?
3) Jenny, your city got hit pretty badly with that last hurricane, and I know there
are still a lot of people cleaning up and trying to get their lives back together.
What changes in people or places do you think you'll encounter? Have you
thought about how you might get involved and reach out once you get back to
the States?
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Goals for Reentry
Part II

Directions: Based on your answers to the questions on the reflective
questionnaire included in this packet, what skills or personal tools do you foresee
needing when you face personal challenges when you get back to your passport
country? Below you will find spaoe to define several potential hurdles and room
to state specific goals that will help you cope when you are faced with those
hurdles. If you need more space, feel free to use the back of the sheet or to
attach extra pages.
Potential area of
concern

Goals (things you will do to get beyond the area
of struggle)
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The Culturally Relevant "Goodbye"
Trainers: As students will have already received a handout describing the
importance of saying a culturally appropriate "goodbye" prior to their departure,
you do not have to give further input. That said, it will benefit your students
greatly if you have any input regarding what a culturally appropriate "goodbye"
consists of in their host country. This is especially true if there is anything that
they should definitely NOT do. More than anything, students should be
encouraged to spend time with their host-families and friends before leaving. It
may even help to remind them to beware of the natural human tendency to pull
away when we know that separation is inevitable.
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ST AGE IV-REENTRY
The following is a checklist of recommended tasks to be carried out in
conjunction with Stage IV: Reentry Training.
D Provide the following documents to students when they are at the airport or
mail the documents out so they arrive at students' host-homes within a week
of departure for the U.S.
o Cultural Barometer from Stage Ill
o

New Journal Guide Cards

o

New % page Journal Guide Sheets

o Resources list
D Encourage students to be in touch with their sponsor teachers soon after they
touch down in their passport country(ies).
D Mail a postcard or letter to each sponsor teacher to remind her/him that
her/his student is home (or will be home shortly), and provide contact
information in case they have lost it.
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Stage IV-Reentry
Mailed Documents
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Reentry Reflective Exercise
Directions: During this stage, you are not being assigned to answer and/or return
any specific reflective journaling questions. Your assignments are simply these:
Enjoy your time with family and old friends, and try to keep yourself journaling (at
least a few sentences) on a daily basis or at least 2-3 times weekly. We have
enclosed an updated journaling guide (in both card and journal-size format) with
ideas that may be extra meaningful during the reentry process.
Note: © Before we "release" you completely, you will have one more journaling
assignment that you should receive in the mail about three weeks from now.

4.02

112

Stage IV Journal Guide Card Example (Magnified)
See following pages for actual size.
/
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/

Logo
Study Abroad Journal Guide

a
/
/
/
/
/
/

Self Reflection
Personality
Tendencies when under stress
Relational strengths and
weaknesses
Fears/Anticipations
Lessons from past travel
Personal areas of change

/

a

Changes in your passport
country

a

Communication
How have you experienced
communication difficulties since
you've been back in your
passport country?
What have you shared with
people in your host country
about your experiences? What is
their understanding of your
experiences?
Who do you communicate with
most (i.e. who has the most upto-date information about your
experiences?
Family Issues (Host and Home)

/

/

g Relationships & Activities

/
/
/

Significant others (changes)
What have you missed out on?
What were you doing while you
were "missing out"?
/ Who are you building
relationships with now?

Who have your friends in the
States become close to?
Who did you expect to be close to
but now know that things have
changed?
Feelings regarding relationship
shifts

/

/
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Relationships & Activities

Self Reflection
/

Personality

/

Tendencies when under stress

/

Relational strengths and weaknesses

/

Fears/Anticipations

/

Lessons from past travel

/

Personal areas of change

/
/
/
/
/
/
/

Changes in Your Passport country

/

Economics

Communication
/

,/' Political

/

Military

/

Laws

Significant others (changes)
Changes in your family
What have you really missed out on?
What did you get to do that
friends/family at home missed out on?
Who are you building relationships with
now?
Who did you expect to be close to when
you returned? Are you close to them?
Feelings regarding relationship shifts

/
/
/

What have you shared with people in
your passport country about your
experiences while you were away?
What is their understanding of your
experiences?
Who have you communicated with
since you returned?
Family Issues (Host and Home)

Reminder: for the purpose of meeting project formatting requirements, all journal
guide documents have been reduced in size. For actual recommended size,
please refer to Enclosed CD.
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Useful (and Highly Recommended!) Resources
What's Up With Culture: An Online Cultural Training Resource
www3.uop.edu/sis/culture/index.htm
This University of the Pacific website is a great overall resource if you have
questions about any part of cultural adaptation process. The information offered
on the site focuses on stage of cross-cultural transition, from pre-departure from
the passport country all the way through post-reentry to the passport country
after study abroad. The reentry section ties successful reentry to everything from
journaling to making sure that you bring closure to your time abroad before you
leave. The site also houses a ton of great interactive tools to make sure you get
as much as possible from the learning experience! Check out the "reentry
module" for more helpful resources.

Writing Across Culture: An Introduction to Study Abroad and the Writing
Process
By Keith Wagner, 1995
This is the perfect resource if you really want to understand why writing is
supposed to be so effective in helping with cultural adaptation. This book
discusses different stages of the cross-cultural adaptation process and how
writing can be used effectively in each stage. The author also provides examples
of other exchange students' journal entries Gust in case you've been struggling
all along with how to actually get the most out of the journaling experience).
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Trainers: It is recommended that you insert a reminder about the Post-Reentry
training retreat with this set of mailed documents. Please include Date and time,
location, trainer contact information and any other pertinent details. If you did not
include this retreat as part of the overall cost of the study abroad fees, please be
sure to send a copy of the reminder with a sign-up form, cost information and all
other relevant details to the parents of each exchange student.

*You may also want to send the information to the students' sponsor teachers so
that they can encourage the students to make attending the retreat a priority.

Example letter for sponsor teacher:
Dear
After all these months, the student you have agreed to sponsor is on
way back to the United States. We have encouraged

to contact

you shortly after returning, but just in case, here is some contact information that
you might find u s e f u l : - - - - - - - - - - - - - - - In a few weeks we will be holding a post-reentry training retreat for all recently
repatriated exchange students in the region. We would like to cordially invite you
to join us at the retreat center for dinner on the night we arrive. If you are
interested, please contact our office at

and we would be delighted to

provide you with further details.
Please consider making a special effort to be in contact with your student
regularly during the first few months

are back in the United States.

Reentry can be an especially difficult transition for any sojourner, and especially
for adolescent sojourners. Studies have indicated that student sojourners who
are having the most difficulty re-acclimating are the least likely to seek out
counseling or other help. It is our hope that with a sponsor teacher in place who
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is making an effort to be in touch, this specific issue will not ultimately be a
problem. Please do not hesitate to contact our office at any time if you have
concerns about your student or if you have questions about the overall crosscultural adjustment process of reentry. However, in the event that you do sense
a serious problem with the student (depression, anxiety or other social
difficulties), please oontaot your school's guidance oounselor for professional
assistance.

With sincere gratitude for the time you have invested and will continue to invest,

x.________________
Signature
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Stage IV-Reentry
In-Person Training
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There will be no official in-person training for this stage.
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STAGE V-POST-REENTRY
Trainer Instructions: The following is a checklist of recommended tasks to be
carried out in conjunction with Stage V: Post- Reentry Training.

D Send the following documents to students soon after they have returned to
their passport country.
o Post-Reentry Retreat Reminder with Incentive and Confirmation
Card and reminder to bring one object that holds significant
meaning from time abroad
o Post-Reentry Reflective Exercise
o Words of Wisdom Regarding Reentry
o

So, What Are the Solutions?

D Send the following documents to sponsor teachers after receiving selection
paperwork back from students
o Sponsor Post-Reentry Information letter
o Words of Wisdom Regarding Reentry
o So, What Are the Solutions?
o Post-Reentry Retreat Information (FYI)

D Confirm retreat location and number attending (arrange transportation if
necessary)
D Prepare for retreat
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Stage V-Post-Reentry
Mailed Documents
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Post-Reentry Reflective Exercise
Directions: Please complete the following questions (use the back of the paper
or additional sheets if you need more space). This is not a test, and there are no
wrong answers (well, unanswered questions might be considered "wrong."
Please answer all the questions to the best of your ability. Once you have
responded to each question, please return the questionnaire in the enclosed,
pre-addressed envelope. You may find that you continue to think of more to
write even after you have returned the questionnaire. We would highly
recommend that you keep a journal and continue to reflect during the days and
leading up to and following your reentry to the United States.
Part I: Looking Back on Culture Shock
1. Describe some of the situations that made you most uncomfortable when you
first arrived in your host country (i.e. how have you experienced culture shock
while abroad?). Another way to approach this may be to highlight some of your
experiences, thoughts, etc. that made you most aware of your "foreignness" early
in your time abroad:

2. Now, consider each situation individually. How did you handle or cope with
any potentially difficult thoughts, feelings and/or situations?

3. If you were in the same situation again, would you handle things any
differently?
If so, how? If not, why not?
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Part II: Culture Shock in a New Light
1. Have you experienced any uncomfortable (or just "weird-feeling") situations
that have made you feel like a foreigner in your "passport country" since your
reentry to the life in the States?
If you have, please describe some of these situations and your thoughts/feelings.

2. Have you used any of the same "coping mechanisms" (see Part I, Question 2)
in handling this "reverse culture shock?"
If "yes," which ones? What similar approaches have you taken?

If "no," describe how you have handled these new, uncomfortable situations.

List as many similarities and differences between the culture shock experienced
overseas and that experienced during/after reentry to the United States:
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Words of Wisdom Regarding Reentry
From What's Up With Culture: An Online Cultural Training Resource for Study
Abroad
Some adaptations have been made.
Used and adapted with permission from La Brack, 2005

WARNING! The pages you are about to read contain information
that may seriously affect your life after study abroad.
Within the following pages you will find a lot of really good but really heavy
information. It is suggested that you set aside an hour or two (or three) to
explore the information and consider if and how each tidbit applies to you (the
information has been divided into four parts, just in case you want to take it in
smaller doses).
You can also visit http://www3.uop.edu/sis/culture/index.htm for
further information and online interaction.

Part I
Neither Here nor There
What could be easier than going home? After all, you grew up in that culture,
speak the language(s), understand how the system works, are familiar with how
to cope with daily living, and have a ready-made support group. When you were
homesick you dreamed how great it would be to be back in a comfortable and
familiar place surrounded by family and friends. However ...
What Did You Learn Abroad?
Few students are actually aware of the degree to which the overseas experience
may have changed their way of thinking and acting. Many of these changes are
subtle and unconscious. Still, they represent cross-cultural skills or attitudes that
may have been acquired as a part of their sojourn. Usually, it takes a while after
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returning from study abroad to realize the full extent of the impact of study
abroad.
Say no to "Shoeboxing"!!!
Returning study abroad students report that one common, and regrettable, result
of resuming everyday life after returning home is the tendency to "shoe box" the
international experience. This can have two related meanings. One is to literally
put your mementos (letters, ticket stubs, photos, brochures, etc.) in a box and put
it away to be taken out and looked at when you feel the need to reconnect with or
relive your experience. The other meaning is to mentally compartmentalize the
experience as a completely or largely separate part of your college experience.
This section will give you some reasons not to shoebox the experience. Ways
you can continue to learn from your study abroad experience are suggested,
including ideas on how to apply the lessons learned abroad to a wide variety of
current social, academic, professional, and personal contexts.

Part II
The Reality of Reverse Culture Shock
The reality is that returning home after a significant overseas experience is not
without its stresses. There are many reasons why this is so, but the major
contributing factors seem to be:
It Is Largely Unexpected
Few people prepare for the return because they expect it to be easy and are
surprised when it is not.
The Reality of Home Differs from Reality
When you are abroad, images of home life can become idealized or
romanticized. It is easy to forget or minimize the problems or issues that once
were sources of stress in your everyday life. Re-encountering them can be
disconcerting.
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Change Has Occurred to Everyone
However major or subtle, things are different. You, the people around you, and
your culture have changed. Sometimes this is obvious and immediately
observable, sometimes it is "hidden" and only comes out under certain
circumstances-which are usually unpredictable and therefore unsettling.
People May React to Returnees in Ways They Consider Inappropriate
People generally expect you to be the same person you were when you left and
usually attempt to treat you that way. They often have little patience for a
returnee who seems to be significantly "different" or who exhibits behaviors or
attitudes that, to them, seem odd or uncharacteristic of that person.
Reverse Culture Shock Is Neither Recognized nor Understood at Home
Few people in the home culture are likely to be familiar with the concept of
reverse culture shock. Therefore, people often respond to a returnee having
difficulty readjusting by bluntly suggesting they "get over it" as though it were a
conscious act on their part or that they could control their emotions if they wanted
to. Unlike undergoing culture shock while abroad where program directors and
fellow students are likely to be at least sympathetic, upon reentry the pressure to
conform quickly and substantially can be intense and tolerance can be in short
supply.
Thus, although there are always lots of reasons for looking forward to going
home, reentry into your home culture can seem both as challenging and as
frustrating as living overseas. Contrary to the expectation that going "home" is a
simple matter of resuming your earlier routines and reestablishing prior
relationships, reentry has its own set of special social and psychological
adjustments.
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Part Ill
Just as initial Culture Shock has definable stages and a relatively predictable
progression, so does Reverse Culture Shock. The "Honeymoon" phase of initial
euphoria or at least relief at being home is often present for some period,
followed by some degree of irritation and alienation, with an eventual
readjustment.
Arrival

r

Reintegration

Recovery

Recovery

Reverse
Culture Shock

Culture
Shock

Tll'l1e at Home

lime in C.;umy

As the graph shows, the "LI-shaped" adjustment curve that roughly illustrates the
adjustment to being overseas and culture shock can be modified to a "W,"
showing the transition process through reentry. While the phases may be quite
similar, the timing and duration of them is not. For example, the honeymoon
phase overseas might last a matter of days or weeks (even months), but at home
the elation of return can dissolve rather quickly. Returnees can find themselves
slipping into deepening hostility or withdrawal in very short time. While the onset
of culture shock abroad usually takes many weeks or even months, reverse
culture shock can take hold within hours of arriving home. There are many
contributing factors that might intensify and accelerate the process during
reentry:
1. The degree of cultural difference between the home culture and the host
culture is likely to be a source of discomfort to the degree that the value systems,
level of economic development, and behavioral standards of the host country
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were significantly divergent from home. Coming back to the United States from
England or Chile will be different than returning from a Pacific island culture,
India, China, or Africa. The greater the cultural, political, economic, social, and
religious contrasts between the home and host countries, the greater the
likelihood of reverse culture shock.
2. The degree of cultural immersion (or cultural isolation) the students
experienced while overseas will play a major role in their positive or negative
evaluation of their time abroad and impact significantly upon how they view their
return. Although there is great variation, in general, the greater the success
students have had in appropriately fitting into another culture, the more difficulty
they have in coming home. More accurately, the physical act of coming home for
an individual who had made deep friendships abroad and participated fully in the
community is much harder than a sojourner whose overseas stay was less
intense or more isolated. The irony is that great success in adaptation overseas
may be followed by a much lengthier and rocky period of readjustment at home.
3. Contrast between an individual's status in the host country and status at home
can have a large influence on how he or she views the return. Related to this
factor is the degree to which students were "visible" or "invisible" in the host
country and how they evaluated either state. The loss of being "special" abroad
can be offset by the comfort of returning to familiar people and places, but it can
also be perceived as a profound loss.
4. Those students with prior intercultural experience, including reentry, are likely
to be better able to cope with the transition experience of coming home, while the
first-time returnee may exhibit a wide range of reactions during readjustment.
Although this is generally true, it is possible to have no reverse culture shock
returning from a first stay abroad but suffer severely from it after a subsequent
sojourn.
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5. A significant variable in reentry is the motivation for returning. A forced return
can lead to resentment (issues of power and control also play a role here). If you
returned home for academic, medical, or financial reasons before you were
ready, there can be feelings of dislocation, unfinished business, failure, and loss.
A voluntary early return due to inability to adjust while overseas can have similar
impacts. Successful overseas sojourners wHi see the return as completion,
opportunity, and reunion. A reluctant returnee is likely to be at least temporarily
dysfunctional.
6. The question of the expectations of the returnee (closely linked to #5 above) is
complicated by the degree to which those expectations are realistic or idealized.
Whether they are realistic or not, if the expectations are not met, it will strongly
impact the reentry process. In addition to these general intensity factors,
research on returning students suggests that there are at least six additional
specific variables that may contribute to the difficulty of the reentry process.
They include:
(1) gender issues
(2) age and educational level
(3) length of stay
(4) changes in the home environment
(5) employment prospects and opportunities to apply new knowledge
(6) presence or lack of a sympathetic support system
For more details on any of these factors, log-on to:
http://www3.uop.edu/sis/culture/index.htm, and explore Module 2.3.1
Part IV

Although the intensity factors can be profitably applied to both initial entry
and reentry, there are other important differences between the two kinds of
transition shocks that are useful to be aware of. First, most culture shock
experienced as part of an overseas adjustment rarely lasts more than a few
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weeks or months. If a student does not prematurely terminate his or her
study abroad and return home (and this rarely happens), the very act of
continuing to live and study and interact with the local culture seems to
eventually result in individuals achieving a satisfactory level of cultural
adjustment and daily functioning. In other words, culture shock is, for most
people, a transitory situation that usually gives way

as iritercUlruml skills

improve and small successes accumulate.
Second, reverse culture shock can be more persistent. Some students report
that it took them up to a year or more to gain the necessary perspective on
their experience to allow them to feel completely at home and fully
functioning. Someone once remarked that, "Culture Shock abroad was a
short term thing, reentering home seemed to take forever." Another returnee
with a semi-morbid sense of humor described reverse culture shock as "The
gift that keeps on giving!"
The important wisdom imbedded in these aphorisms is that not only is
reverse culture shock a surprising consequence of return from study abroad,
but that its effects might linger considerably longer than one might expect.
For most students a reasonable readjustment home takes about the same
amount of time that working through culture shock did while abroad, a few
weeks to several months, but for some the process is uncomfortably
prolonged.
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So, What Are the Solutions?
How Do I Find the Proverbial Light at the End of the Tunnel?
We suggest the following as a way to get moving in the right direction:
1. Keep in contact with your friends and host family.
2. Continue to study the language of your host country.
3. Take classes that focus on history that involves your host country.
4. Seek out opportunities to hear and use the language of your host country.
5. Make it a point to befriend international and exchange students at your
school.
6. Call your sending exchange organization and ask if you can be involved with
training activities for outgoing exchange students and/or with activities for
incoming foreign students.
7. Utilize technology to interact with other international sojourners (you'll learn
more about this at the upcoming retreat).
8. Utilize technology to keep up on the current events of your host country.
9. Get involved with organizations that work with immigrant/migrant populations;
your reasons for traveling may have been different from foreign immigrants
and migrants, but you will find that the transition they have to go through is
very similar to your own cross-cultural adaptation experience(s).
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Stage IV-Post-Reentry
In-Person Training
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Trainers,
Thank you again, a million times over for making this investment in the lives of so
many young people. You may never truly know the value of that investment, but
we assure you that decades of research indicate that cross-cultural reentry can
become anything from mildly difficult to emotionally torturous. Your support and
wisdom may be just what it takes to help any number of young adults make it
through their reentry transitions with increased social skills, emotional stability,
insight and maturity that would not otherwise be possible.
You will find that the in-person training for this final stage provides for quite a bit
of free time for the participants. THIS IS INTENTIONAL! While it is true that you
have some great information and useful interactive tools to impart to these
returned sojourners, it is also true that one of the greatest helps for students who
are going through the loneliness and confusion of figuring out what "home really
means" is networking and finding out that they are not even remotely alone in
their search.
It is suggested that the first several hours be filled with activities and meetings so
that participants and trainers have a significant amount of time to build
relationships and community, but as the retreat progresses, feel free to bend the
schedule as you see fit depending on the group dynamics and needs of your
individual participants. Please be aware of any students who seem to be
keeping to themselves more than others, and do make the effort to reach out to
them. They may be the very individuals who feel most lost, and simply don't
know where to begin asking for help.
If you do see certain students keeping to themselves in this way, it is suggested
that you intentionally pair them with those students who have obvious leadership
or mentoring skills.
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Remember, encourage students over and over and over to get each others
contact information, to stay in touch, and to continue to establish their identity as
citizens in a global community.
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General Order of Events
Session I

Ice Breaker
Activity 1: Group Inventory
Discussion
Break
Activity 2: Mr. Roundhead PowerPoint
Discussion about personal Changes
Break

Session II

Ice Breaker
Activity 1: Role-play
Activity 2: Reentry Adjustment Barometer
Break
Activity Two: Return all worksheets from all previous stages
Training Survey

5.15

137

Session One-Ice Breaker

Passport Stamp Contest
Goal: To have the greatest number of countries written on your piece of paper.
Directions: Provide students with a sheet preprinted with the names of all
continents (see example below), and provide them with the following instructions:
You will have 5-10 minutes (time will vary depending on number in attendance)
to "work the crowd" in search of countries to fill in the space below your
continent names. To fill in this space, you must find people who have been to a
continent, and have them write in every country on that continent that they have
been to. BUT, you may only have each country written once. Please make sure
to have each sojourner write their initials next to every country they write down.
You may NOT write on your own piece of paper except to fill in your name at the
top!

( '\ \ I

~
I ~
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The Americas

~frica

Asia

~ustralia

Europe

Iceland

3reenland
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Group Inventory
Materials: butcher paper, colored pens
Trainer Directions: break participants into groups of two or three. Provide each
pair/group with a sheet of butcher paper (roughly 3'x3') and a set of pens. Once
students hgve completed the small-group portion of the activity, gather them
back together for a large-group discussion. Provide the following instructions
(either verbally or in written form):
Student Instructions: Please take the next 15-30 minutes to carry out the
following steps.
1) Draw two vertical lines dividing your sheet into three equally sized columns.
2) In the left-hand column, write down all of the signs of culture shock that you
remember experiencing while you were overseas (examples might include:
frustration with language barriers, embarrassment over differences, anger,
depression, etc.).
3) In the far right column, write down any signs of culture shock that you have
experienced (or anticipate experiencing) since you returned to this country.
4) In the center column, write down all words or phrases that are similar or
identical between the far left and right columns
Discussion Questions
1) What surprising or interesting things did you discover while you were doing
the activity?
2) Have any of you found yourselves responding to the "shock" of reentry
similarly to the way you dealt with culture shock while you were overseas?
3) If you have experienced reverse culture shock since you have been back,
how has it been different from the culture shock you experienced abroad?
4) How have you had to approach reverse culture shock differently than reverse
culture shock?
5.17

139

Trainer Instructions: To view this PowerPoint presentation, you will need to
access the original document at http://www.tckworld.com/index.html then click
on Mr. Roundhead (located approximately % way down the page).
(Britten, 1998)
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Trainer Instructions: If you do not feel like it is time for a dinner break, or the day
is not over yet, consider carrying out a discussion that looks something like the
following. If you are part of a multi-person training team, everyone may benefit
from breaking the group into smaller sub-groups (perhaps guys and girls, or
graduating seniors and nongraduates?)
Discussion:
So, the secret is out. It's not just that you feel like you don't fit in anymore, in a
way you actually don't. That time that you spent overseas really changed you.
It's normal (in a sort of non-mainstream way) to look at the world and at your
country with new perspective. It is also very normal to feel like your peers and
others who did not study abroad are narrow minded and/or ethnocentric. Before
you give into the temptation to pass judgment, remember that it was just a few
months or a year ago that you may have appeared that way to others who had
traveled and lived abroad. Remember, we are all in process. You are just at a
very different place than your peers who have not had the pleasure of
undergoing the joys of cross-cultural adjustment.
So then, now that we have all admitted to each other and to ourselves that we
not only feel different as a result of our experiences, we are different, what are
you going to do with that information?
Topics to consider:
•

What do you do when you are tempted to deny the changes and just try to
"become American" again?

•

What does it mean to become a cultural mediator, and how does the concept
apply to you in your current roles in life?

Take a bird's-eye view of your life; where are the potential opportunities to utilize
the cross-cultural skills that you have acquired? (Think school, community,
national, etc.)
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Session Two-Ice Breaker
Trainer Instructions: Please allow as much time as necessary for this activity to
be carried out. It is important that everyone gets a chance to share their
experiences with a group that really understands how meaningful things become
when they are associated with such an intense experience as study abroad.

Student Instructions: Prior to attending this retreat, you were asked to bring with
you an object that holds significant meaning from your time abroad. Please
break into pairs or groups of three (before you settle into a group of three, please
make sure that no one around you is left without a partner) and share that object
with your partner or group members. Definitely share what the object is and why
it has significance, but feel free to share one or two stories that are tied to the
object.

Follow this session with a long break so that everyone has a chance to share and
take a breather.
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Activity: Reverse Culture Shock Role-Play
Trainer Instructions: Divide students into groups of three to five. If possible,
group them according to region of the world in which they studied. It is especially
important to make sure that quieter students are grouped with outgoing students
so that you don't end up with

,;1

group who doesn't want to perform or who simply

cannot be heard.

Student Instructions: In each group, you are going to create a role-play situation.
You will be provided with an example of a role-play, but you are to create a
unique one of your own. Not only will you be creating a unique role-play, but you
will also be presenting your role-play in skit-form to the whole group. A few
specific pointers are provided below.
1. Pick an interpersonal situation (or a type of situation) that has occurred since
you have been back in your passport country, and triggered thoughts and/or
feelings which indicated that you were experiencing reverse culture shock.
2. If the situation only involved two people and you have three in your group,
then imagine another person into the scenario giving each person a role to
play.
3. Demonstrate either how to effectively cope and respond to this and other
similar situations with skills learned while abroad, or how to least effectively
cope using American cultural patterns of communication.
4. Following the presentation of your role-play, please discuss with the
audience: 1) the skills you were demonstrating and 2) in which part of the
world those skills were learned.
You should act exactly as though this were a real situation. You may say or do
anything you feel will be appropriate.
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General Example of Role-Play
Scenario: A 16 year old male has just returned to the United States from a year
of high school study abroad somewhere in Europe. After having been back for a
week or so, he finds himself in a strange conversation with his friends.

Role A: The Student
You have just returned from living in Europe for a year. You have been living
with a host-family, going to an all-boys' public school, wearing a school uniform,
riding trains, buses and subways absolutely everywhere, and you are dying to go
hang out downtown with your friends one Friday afternoon. Unfortunately you
have just found out that nobody's parents will allow their cars to be driven into the
city. You know that public transportation is looked down upon by most kids in
your suburb; you know it's an efficient way to get around AND you won't have to
pay for parking. You hope that your friends will be more excited to get downtown
than they are embarrassed to ride the bus.

Role 8: The Friends
All week you have been working hard in school and sports practices, and longing
for the weekend when you can finally go hang out and relax. You have all been
friends for years, but when one of you left for Europe things started to dissipate.
No one hangs out together as much any more, and some of you have even
started to build friendships outside of your once close-knit group. And then there
are the changes that seem to have taken place in your friend since he has been
away. He doesn't quite fit in anymore. You can't quite place it, but he dresses
kind of funny, his haircut is not like the haircuts of any of your other friends, he
even sounds different when he speaks. It is not that he has an accent, but his
intonation is different, and sometimes he says things that just don't make any
sense. His interests seem to have changed too. You wonder if you all even
have anything in common anymore.
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In the last six months gang activity has increased in the city; crime is on
the rise and several people have been held-up at knifepoint on city busses and
commuter trains. Not that everyone is being held-up, but enough people have
been attacked that most of your parents would prefer that you not ride the bus.
Not that you are terribly upset by that fact, since kids in your suburb just don't
ride the bus unless they have no pride.
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Revisiting the Cultural Barometer
Now that you have been back in your passport country for a little while, how
adjusted do you feel? Do you ever feel like communication just isn't as easy as it
used to be? Do you occasionally say things that make no sense to your friends or
family? Do you forget which side of the car to enter if you are driving? How about
crossing the street, do you forget which way to look before you step in to the
road? Have you been homesick for your host country? Are you still excited to be
back, or are you ready to get on a plane and go home? Go ahead and draw an
arrow to the point on the "Cultural Barometer" that you think best describes your
current level of adjustment to your passport country. Then, take some time to
explain in the space provided.
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Trainer Instructions: for the ultimate interest, growth introspection of student
sojourners, it is recommended that all forms and worksheets from this and
previous stages of training be returned (with the exception of the final survey, of
course). Please consider returning the documents while participants still have
time to look them over, make observations and ask questions. As you hand the
papers back, encourage these amazing young people to keep journaling, and to
take time periodically to look back over what they have written, and ultimately at
how they have developed as cultural beings.
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3CK: The Final Assignment
Trainer Instructions: This is a take-home assignment for students that they will
not be required to turn in. It is recommended that you provide the assignment to
the students in writing, however you may simply verbalize the idea and then send
them a written reminder in the mail.
Student Instructions: Your final assignment is a take-home assignment. You will
not be required to turn the assignment in, but you are definitely encouraged to
discuss your findings with your peers that you have gotten to know at this retreat.
The assignment is to research the terms "third culture kid" (or "third culture
person") and "global nomad," and to determine exactly how the terms relate to
you. The Internet should be a great source of information, but there are a
number of fantastic books available as well so don't hesitate to check your local
library!
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Student Survey of Reentry Training
Directions: Please fill out the following survey as completely and honestly as you
can. You are not required to put your name on the form, but if you have
comments or questions that you would like us to respond to, please do include

your name. We hope you

have had the best possible experience in your study

abroad and cross-cultural reentry experiences. Best wishes!
Name:
Passport city and country:
1. On a scale of 0-10 (0 being "not at all," 1O being "an overwhelming amount")
how much would you say you experienced culture shock while overseas?
(Circle the number that best applies)
0

1

2

3

4

5

6

7

8

9

10

2. How well would you say you adjusted while in your host country?
0

1

2

3

4

5

6

7

8

9

10

3. On the same scale, how much would you say you have experienced reverse
culture shock since you returned to your passport country?

0

1

2

3

4

5

6

7

8

9

10

4. At this time, how well adjusted do you feel to your passport country?

0

1

2

3

4

5

6

7

8

9

10

5. On as scale of 0-10 (0 being "not informative at all," 10 being "extremely
informative"), how would you rate the information that you have received
throughout the course of your study abroad experience pertaining to reentry
adjustment?
0

1

2

3

4

5

6

7

8

9

10

6. On a scale of 0-10 (0 being "not helpful at all," 10 being "more helpful than I
can say") how would you rate the reentry training you have received?

0

1

2

3

4

5
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7

8

9

10
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What was your least favorite part about this final reentry training retreat?

What was your favorite part about this final reentry training retreat?

What suggestions do you have that will help us improve future training?

Do you have any further comments or questions?

If you would be interested in helping with future cross-cultural reentry training or
other training pertaining to study abroad, please sign below.

x.___________________________
Signature
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Chapter Five
Summary, Conclusions and Recommendations
Research has pointed to the potential benefits associated with crosscultural reentry training, and literature exists which points to the past and present
existence of reentry orientation programs in a variety of forms and functioning
with a variety of purposes. However, no single curriculum model exists which
has been either qualitatively or quantitatively tested for overall effectiveness in
preparing high school exchange students (or international sojourners in general)
to deal effectively with the potential difficulties of cross-cultural reentry.
While the literature review included with this project highlights the many
areas of potential difficulty that seemingly justify standard, in-depth cross-cultural
reentry training, it is this author's opinion that such training not only holds the
potential for acting as a preventative measure for each of the areas of concern,
but it will also ultimately work to enhance the multiplicity of benefits attained
during the study abroad experience. It remains true that such symptoms as
loneliness, social isolation, and depression have been reported by student
sojourners following their return to the United States and other passport
countries, however, it is just as true that outcomes include but are not limited to
improved communication skills, increased autonomy and expanded worldview
(Ybarra, 1996). It is the belief of the author that reentry training has the potential
to enhance the positive outcomes gained from the study abroad experience by
helping students to solidify their new perspectives through interaction with others
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who have recently had similar experiences. Furthermore, introspective and
reflective journaling are methods that researchers and practitioners have long
been promoting as tools for enhancing understanding and engaging in learning
and overall learning experiences. While introspective and reflective journaling
have been suggested as useful tools for coping with to the difficulties associated
with reverse culture shock, journaling should also function as a way of
processing the overall personal and interpersonal meanings of study abroad.
Regarding the limitations of reentry training with high school exchange students
The current project strategically places a weekend-long (or otherwise
multiple-day) training retreat (see Stage V in the curriculum model) two to four
weeks following the geographical reentry transition. This strategy is based on
the previously mentioned findings that reverse culture shock can begin to set in
anywhere from immediately upon return to a few weeks or more after the
geographical reentry transition occurs.
Because the point of onset and intensity of reverse culture shock varies
from sojourner to sojourner, it is possible that some may think follow-up is
unnecessary, especially if they are still in the euphoria stage of reentry. In other
words, these sojourners may not choose to attend if they believe that they are
somehow exempt from the affects of reverse culture shock or if they can not see
potential value in attending.
It is the belief of the author that sending-entities and their reentry trainers
should emphasize the importance of attending this stage of training, encouraging
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students to take part even if they are busy or have difficulty seeing the need for
the training. Organizations may find it helpful both financially and in matters of
attendance to include this training in the overall cost of their study abroad
programs, to have the training dates scheduled prior to students' departure to
their host countries, and to send out multiple reminders and make foliow-up caiis
prior to conducting the final, in-person segment of reentry training.
Another potential limitation of this curriculum, specifically in regard to its
implementation with high school-aged student returnees, is the difficulty that may
occur in gathering students together for in-person training sessions. Because the
effectiveness of certain portions of this training curriculum depends on
interpersonal interaction with other returned sojourners, the effectiveness may be
threatened by the impossibility of finding an easily accessible group of returnees
with whom students in rural areas can gather for the final, in-person segment of
training. Increasing the possibility that remotely located returnees are able to join
with others for the US-based in-person training may be as simple as choosing a
location for training that is at an average distance from the homes of the
sojourners in a given region. It may also be helpful for organizations to maintain
a travel scholarship fund to help with the added travel expenses of students who
have to travel long distances to join in a reentry training retreat.
The growing accessibility of technological resources such as the internet
and video conferencing may in fact ultimately make extensive, socially interactive
reentry training an uncomplicated possibility for all returnees. In the meantime, it

(
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may be to the overall growth and benefit of any sojourners who are simply unable
to attend the Stage V in-person portion of training to provide them with existing
internet-based or hard-copy resources aimed at training student sojourners for
cross-cultural transition and reentry.
It has been suggested that "it is often almost virtually impossible to deliver
adequate direct instruction to students preparing to study abroad or returning
home" (La Brack, Ogden & Pusch (2005), p. 7); while La Brack et al. have also
suggested "the web and its resources may make it possible to [provide training
for cross-cultural transition and reentry transition] 'virtually' in the near future," it
is the belief of the author, substantiated only by personal experience and
classroom observation and admittedly not yet founded on empirical evidence,
that despite the potential convenience and accessibility of such technological
resources, there is intrinsic value in face-to-face interaction, and eliminating all
in-person training and networking would not be to the returnees' ultimate
advantage.
It is necessary to note that while this curriculum model has been created
upon a foundation of historical and current research insights, and utilizes
presently supported instructional and learning mechanisms, in order to be
evaluated for applicability to individual sojourner groups and for the overall
effectiveness of the chosen training topics and methodologies in meeting
identified sojourner needs, measurement tools must still be developed and tested
for validity, and the curriculum (or curricula based on this model) must be
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extensively tested and tested in a variety of contexts. The creation of a crosscultural reentry-training model is simply the first of a number of steps that must
be completed before secondary-level student or other sojourner-groups can
regularly reap the greatest possible benefits from cross-cultural reentry training.
It is the desire of the author that this research-based curriculum model and
the information provided herein will eventually spur representatives of sending
organizations and other concerned parties to take the roll of cross-cultural reentry
in the life of student sojourners more seriously. If we wish to raise up a
generation of world-minded leaders, then we must see to it that student
sojourners who undergo cross-cultural and international relocation and reentry
situations-relocations which are proven to impact world-perspectives and
overall identity formation-are provided with the greatest possible opportunity to
grow and prosper in the midst of and as a result of their cross-cultural
experiences.
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